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Introduction

Introduction
The main aim of this booklet is to exemplify standards for those teaching Cambridge Pre-U Global
Perspectives & Independent Research, and to show how different levels of candidates’ performance relate
to the subject’s curriculum and assessment objectives.
Cambridge Pre-U is reported at component level in three bands (Distinction, Merit and Pass). At syllabus
level, these are each divided into three grades (D1, D2, D3; M1, M2, M3; P1, P2, P3).
A selection of candidate responses has been chosen, to illustrate a variety of grades. Each response is
accompanied by a brief commentary explaining the strengths and weaknesses of the answers.
For ease of reference the following format for each paper of the subject has been adopted:
Question

Mark Scheme

Example candidate
response

Examiner comment

Each question is followed by an extract of the mark scheme used by examiners. This, in turn, is followed by
examples of marked candidate responses, each with an examiner comment on performance. Comments are
given to indicate where marks were awarded, and why, and how additional marks could have been obtained.
In this way, it is possible to understand what candidates have done to gain their marks and what they still
have to do to improve their grades.
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Components at a glance

Components at a glance
Component

Task

Duration

Type of Assessment

1

Written paper

1 hour 30 minutes

Externally assessed

2

Essay

–

Externally assessed

3

Presentation

max 15 minutes running time

Externally assessed

4

Independent Research Report

–

Internally assessed

Teachers are reminded that the full syllabus is available at www.cie.org.uk.
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Component 1

Component 1 Written Examination
Question 1(a)
The debate about GM Crops
1

Study Document 1.
(a) Summarise the main reasoning against GM crops in Document 1.

[4]

The documents below consider the debate about GM crops. Read them both in order to answer all the
questions on the question paper.

Document 1: adapted from ‘Head to head: GM crops debate’, an article by Tony Juniper on the BBC
News website. Juniper, executive director of Friends of the Earth, campaigns against the
introduction of GM crops.
The results of the government’s GM crops trial will force Tony Blair [the British Prime Minister] to show
whom he really represents – the British people or America and the multi-nationals.
The trials have confirmed the arguments that we at Friends of the Earth have put forward for some
time – that growing GM beet and oilseed rape will cause more harm to the environment than growing
conventional varieties, and so should not be commercially grown in the UK. Britain’s wildlife has been
in full retreat for more than half a century as more and more intensive farming has assaulted every
corner of these small islands. Driven on in the name of ‘cheap’ food, not only have the birds gone from
large areas of the country, so have the farmers. The latest escalation in the war against wildlife and
small farmers comes in the form of GM crops designed to withstand toxic chemicals that kill all other
plants in the field and that lend themselves to massive agribusiness.
When the wild plants (‘weeds’ to the chemical companies) are all killed off, the insects that brighten our
summers and that are the food of the young wild birds go as well. The predictable result is damage to
wildlife even worse than the ‘conventional’ crops that have already caused so much harm.
That this impact of GM farming is now confirmed as reality by an official study does not surprise us, but
it is good to have an official study that says it.
Perhaps now, finally, we can begin a public debate about how to put the wildlife and farmers back on
the land and to put the GM experiment in its proper place – in the dustbin of history.

Mark scheme
The question requires candidates to summarise the argument, not simply copy out relevant phrases.
Candidates should be able to identify that Document 1 is opposed to the introduction of GM crops and,
therefore, should not be rewarded for just stating that.
At the lower end, candidates should refer to the damage to the environment. This could then be developed
for a further mark. This might include reference to the impact on wildlife.
Candidates might cover the impact on small farmers and the development of agribusiness, which the
Document argues is present in all areas of Britain.

General comment
It should be noted that with three individual questions it is not possible to provide exemplar scripts and a
commentary for Pass, Merit and Distinction for each question as it is the overall mark that determines the
grade. As a result, the commentaries consider a variety of responses of different quality.
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Example candidate response
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Component 1

Examiner comment
This answer recognises that the document puts forward a main view that GM crops are causing damage to
the environment. This is made clear at the very start of the answer and shows a clearly focused approach.
The candidate then explains that this has had two impacts. These are both fully explained and supported
from the Document. Firstly, the candidate is quite clear about the loss of insects and the impact that this
has had on other wildlife, particularly birds. This is well supported from the Document, but it should be noted
that when the answer quotes from the Document the quotations are short and well focused, an indication
that the candidate understands the Document. Unlike the next answer, however, the candidate also explains
the second impact and does not simply identify it. The answer acknowledges that GM crops have had an
impact on small farmers, explaining that local, organic farmers are unable to compete with this. The answer
also widens the scope of the GM debate and acknowledges that there is therefore also an economic impact.
These comments ensure that the candidate has identified and explained well two reasons and is therefore
awarded 4/4.

6
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Example candidate response

Examiner comment
The answer clearly identifies two reasons why GM crops should not be grown in the UK. These are the
same as the previous answer, namely the damage to the environment and the impact on small farmers.
Even at this stage the ideas are conveyed more clearly. The answer also proceeds to explain the first reason
and comments on how the growing of GM crops will lead to chemicals being used that will kill off other
crops, and therefore lead to a reduction in the variety of wildlife that relied on the diversity of plant life in
the fields. This explanation of the first reason takes the answer to three marks, but the second reason is not
explained and therefore the whole answer remains at this level. This answer was awarded 3/4.
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Component 1

Example candidate response

Examiner comment
The answer identifies two reasons against growing GM crops. This is done in the first two sentences of
the answer. In the first sentence the answer suggests that GM crops cause harm to the environment. The
answer also suggests, although this is not expressed very clearly, that GM crops will reduce the number
of farmers needed within an agricultural network. Neither of these ideas are developed clearly or explained.
The answer does not explain how GM crops will lead to damage to the environment, this is largely asserted
and the same is true of the comments on the decline in the number of farms. With the second point the
answer is simply asserted and there is no attempt to explain the factor. As a result this was awarded 2/4 for
identifying two reasons.
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Question 1(b)
(b) How convincing is Juniper’s argument against GM crops?

[12]

(In your answer, you should evaluate the evidence and reasoning in Document 1).

Mark scheme
•
•
•
•

Responses should focus on both the strengths and weaknesses of the argument put forward in
Document 1.
At Level 1, candidates may consider only one side (e.g. weaknesses).
To reach Level 3, candidates must consider both the strengths and weaknesses.
At Level 2, there is likely to be imbalance, with most of the answer focusing on one side of the reasoning
(strengths or weaknesses).

Level 3
9–12 marks

Level 2
5–8 marks

Level 1
1–4 marks

Sustained evaluation of strengths and weaknesses of reasoning and evidence, critical
assessment with explicit reference to how flaws and counter argument weaken the claim.
Highly effective, accurate and clearly expressed explanation and reasoning; clear evidence
of structured argument/discussion, with conclusions reached/explicitly stated in a cogent
and convincing manner.
Some evaluation of strengths and weaknesses of reasoning and evidence, but evaluation
may focus on one aspect; assessment of flaws etc may not link clearly to the claim.
Effective and generally accurate explanation and reasoning; some evidence of structured
argument/discussion; conclusions may not be explicitly stated or link directly to the
analysis.
Little or no evaluation of strengths and weaknesses, although flaws etc may be identified.
Level of communication is limited, response may be cursory or descriptive; communication
does not deal with complex subject matter.

Responses must focus on evaluation and not simply repeat the argument given in answer to 1(a).
Candidates may use a variety of criteria to evaluate the evidence and no set criteria are to be expected.
There is much material that candidates might consider, for example:
Weaknesses
They may suggest that the supporting evidence is generalised and lacks specific detail, e.g.: ‘Wildlife in
full retreat’, ‘birds gone from large areas of the country’ ‘the insects that brighten our summers and that
are the food of the young wild birds go as well’. No specific figures or evidence of the bird types that have
disappeared are given.
They may suggest that there is little to no evidence given to support the argument about the decline of the
small farmer.
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Component 1

They might take notice of the author and his purpose. Candidates might take note of the language used in
Document 1; there is plenty of evidence of emotive language that could be used, e.g.: ‘full retreat’, ‘assaulted
every corner of these small islands’, ‘war against wildlife’ ‘dustbin of history’. Candidates might discuss how
Document 1 uses this language to show how a rural idyll has been damaged.
They might comment on reference to the evidence of trials, to which Document 1 keeps referring, without
using any specific evidence. No evidence is given to show that the trials have confirmed the arguments put
forward by the Friends of the Earth.
They may refer to the many sweeping and unsupported statement put forward.
Strengths
When considering the strengths of Juniper’s argument, candidates might suggest that Document 1 does
pursue a logical argument that the loss of plant food for insects will result in a decline in the population of
birds and other wildlife that rely on insects for their food.
Some answers might suggest that although Document 1 is lacking in specific supporting details, the views
put forward are supported by an official study and that this might make the argument more convincing.

10

Cambridge Pre-U Global Perspectives & Independent Research 9766

Component 1

Example candidate response
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Component 1
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Examiner comment
Throughout the answer the candidate is focused on the demands of the question and there is evaluation
of both the strengths and weaknesses of the evidence and reasoning. In places, the candidate pursues a
balanced evaluation of the points made by Juniper before concluding as to whether this is a strength or
weakness. This approach is to be encouraged as the candidate does not simply dismiss some comments as
weakening Juniper’s argument without considering their possible strengths. This is seen clearly when the
candidate mentions the ‘inclusion of findings of an official study’ which should strengthen the argument, but
then goes on to point out the weaknesses in terms of the lack of origin, date and even specific evidence.
This balanced consideration is repeated in other parts of the answer and this certainly helps take the answer
into the top level. Throughout the answer the candidate links their material to the actual question and
whether the issue strengthens or weakens Juniper’s argument. It is also important to note the importance
of a conclusion which reaches a judgement. The judgement reached should follow logically from the rest
of the answer and this is apparent in this answer. The candidate does not simply dismiss the possible
strengths, but puts forward a clear view that they are outweighed by the weaknesses. The answer has
shown consistent evaluation, even if some of the ideas might have been more developed. The consistent
and balanced approach, along with the judgement, meant this was awarded Level 3 11/12.
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Component 1

Example candidate response
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Examiner comment
Immediately the candidate engages with the demands of the question. The candidate is quick to assert
that Juniper’s position as Executive Director of Friends of the Earth means that he is likely to put forward a
biased argument. However, the candidate moves beyond the obvious and comments that the use of emotive
language, such as ‘assaulted’, may succeed in appealing to our emotions and make the argument more
convincing, at least on the surface. The answer is acknowledging that there might be some strengths in the
Document. However, it is unfortunate that this is the only time that the candidate considers in detail any
possible strengths. The rest of the answer is focused on identifying, explaining and evaluating weaknesses.
This is seen at the end of the first paragraph, where the candidate considers the lack of statistics to prove
that ‘the birds have gone.’ The candidate also mentions ‘vague reference’ but this needs to be further
developed and exemplified. The candidate also comments on the style as being ‘cynical and negative’; this
is supported by reference to the use of sarcastic phrases such as ‘weeds’ to chemical companies. It is this
precise support from the Document that is one of the strengths of this answer. However, its final mark is
limited to Level 2 8/12 as the candidate does not do this frequently enough and does not show enough
balance between strengths and weaknesses to reach Level 3.
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Component 1

Example candidate response
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Examiner comment
The candidate begins their answer by explaining some of the weaknesses behind Juniper’s argument,
making reference to his aggressive use of language. This is supported by reference to parts of the Document
to support the point. There is also a brief consideration of the value of the official study, but the comments
about the report are both brief and rather general. The candidate refers to the lack of data or findings
rendering the reliability of the study dubious. However, this idea is taken no further. These comments are as
far as the candidate goes in explaining or evaluating the argument put forward by Juniper. Such comments
needed to be developed and other issues raised by the article considered if the candidate was to move out
of the lowest level. At this point, it might be worth clarifying what is meant by ‘evaluation’ as this did cause
some candidates difficulty. In this question examiners were looking for candidates to ascribe a value to the
evidence and reasoning that Juniper uses in his argument to reach a conclusion about how convincing it is.
The remainder of the answer is largely descriptive of the Document and does not identify, let alone explain
or evaluate, any of the strengths or weaknesses of the passage. The candidate describes how a ‘disruption
in an ecosystem affects all of its inhabitants, however he (Juniper) does not outline how this process
occurs.’ There is no link made between this comment and whether this makes the argument more or less
convincing which is what examiners are looking for when they are rewarding evaluation. Even the conclusion
is very generalised and does little to convince the examiner that the candidate is making a judgement
based on a considered and balanced evaluation of the Document. As a result, this was placed in Level 1 and
awarded 3/12.
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Component 1

Question 2
2

Study Documents 1 and 2.
How successfully does the perspective in Document 2 challenge the perspective in Document 1?

[14]

The documents below consider the debate about GM crops. Read them both in order to answer all the
questions on the question paper.

Document 1: adapted from ‘Head to head: GM crops debate’, an article by Tony Juniper on the BBC
News website. Juniper, executive director of Friends of the Earth, campaigns against the
introduction of GM crops.
The results of the government’s GM crops trial will force Tony Blair [the British Prime Minister] to show
whom he really represents – the British people or America and the multi-nationals.
The trials have confirmed the arguments that we at Friends of the Earth have put forward for some
time – that growing GM beet and oilseed rape will cause more harm to the environment than growing
conventional varieties, and so should not be commercially grown in the UK. Britain’s wildlife has been
in full retreat for more than half a century as more and more intensive farming has assaulted every
corner of these small islands. Driven on in the name of ‘cheap’ food, not only have the birds gone from
large areas of the country, so have the farmers. The latest escalation in the war against wildlife and
small farmers comes in the form of GM crops designed to withstand toxic chemicals that kill all other
plants in the field and that lend themselves to massive agribusiness.
When the wild plants (‘weeds’ to the chemical companies) are all killed off, the insects that brighten our
summers and that are the food of the young wild birds go as well. The predictable result is damage to
wildlife even worse than the ‘conventional’ crops that have already caused so much harm.
That this impact of GM farming is now confirmed as reality by an official study does not surprise us, but
it is good to have an official study that says it.
Perhaps now, finally, we can begin a public debate about how to put the wildlife and farmers back on
the land and to put the GM experiment in its proper place – in the dustbin of history.

18
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Document 2: adapted from ‘Conversations about plant biotechnology’, the website discussion forum
of Monsanto, a US-based agricultural biotechnological multi-national corporation and
the world’s leading producer of genetically modified seeds.
Biotech crops are among the most studied and reviewed foods in the world. Using well-established,
internationally accepted standards of risk assessment, regulatory authorities worldwide have reviewed
all biotech crops now on the market and determined that they pose no more risk than crops produced
through traditional breeding methods.
A proven 12-year history of safe use supports the conclusion that the regulatory process has been
successful. Experts estimate more than 1 trillion meals containing ingredients from biotech crops
have been consumed with no reliable documentation of any food safety issues for people. Each year,
global population grows by more than 70 million, and agriculture is required to produce more food with
limited land and water resources. Scientists believe biotechnology holds great potential to help farmers
produce more food – and healthier food – with fewer resources. Over the next decade, biotechnology
promises to deliver products that address land and resource limitations, such as improved drought
tolerance, saline tolerance and increased yields. The research will also deliver products with direct
consumer benefits such as enhanced nutrition, convenience and taste. For example:
Food ingredients in which the major allergenic proteins are modified or eliminated.
Rice enriched with beta-carotene, which stimulates production of Vitamin A. Vitamin A
deficiency causes blindness in 500,000 children and up to 2 million deaths annually.
Plants that can tolerate stress from harsh environments – such as arid or saline soils,
cold environments or low nutrient availability – and continue to produce food.
Economists predict full adoption of GM crops globally would result in income gains of US$210 billion
per year within the next decade, with the largest potential advantages of genetically modified foods and
crops occurring in developing countries at a rate of 2.1% of gross national product per year.
Consumers consistently rank a reduction in pesticide applications as the most valuable benefit of plant
biotechnology – which is important since farmers have significantly reduced pesticide sprayings, while
conserving the water and fuel otherwise depleted with tillage or ploughing. The planting of biotech
crops has reduced the environmental footprint of cotton, corn, soy and canola by 15.5%, as calculated
using an established environmental index quotient that compares the potential impacts of pesticides
applied in a conventional field to a field planted with a biotech crop.
One of the advantages of genetically modified foods and crops is the reduced need for tillage or
ploughing, allowing farmers to adopt conservation or ‘no-till’ practices. In the United States alone,
these practices and other conservation measures are reducing soil erosion by 1 billion tons and saving
consumers $3.5 billion in water treatment costs annually. Biotech crops have also played an important
role in boosting the productivity of existing farmland – enough to allow for the protection of at least 400
million acres of prairies, forests and other natural areas from cultivation over the past decade. These
areas provide food and shelter for wildlife and preserve biodiversity.
Farmers have increased income through higher yields and lower production costs – including fewer
pesticide applications and the more efficient use of farm labour. Research indicates an increase in
income is consistent worldwide with significant economic benefits realised by small and large scale
farmers alike.
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Mark scheme
Responses should focus on key reasons and evidence in both documents in order to compare alternative
perspectives and synthesise them to reach a reasoned judgement.
In order to assess how successfully Document 2 challenges Document 1, candidates should consider not
only the content of the Documents, but critically assess the arguments put forward through a consideration of
issues such as purpose and language.
•

At Level 1, there will be little comparison of the passages or evaluation. Candidates may simply describe
the documents or identify areas of similarity and difference.

•

To reach Level 3, candidates will offer a sustained judgement about whether the reinforcement or
challenge is effective. In order to do this, they will have covered a significant range of issues, and
evaluated them clearly.

•

At Level 2, there will be some evaluation and comparison, but it will be either poorly developed or limited
in the areas covered.

Level 3
10–14 marks

Level 2

Answers will demonstrate a sustained judgement about whether the reinforcement or
challenge is effective. There will be sustained evaluation of alternative perspectives;
critical assessment with explicit reference to key issues raised in the passages leading to
a reasoned and sustained judgement.
Highly effective, accurate and clearly expressed explanation and reasoning; clear evidence
of structured argument/discussion, with conclusions reached/explicitly stated in a cogent
and convincing manner.
Answers will be more than just a comparison of the two documents; there will be some
evaluation, but this will not be sustained and may focus on one perspective; assessment
may not link key reasons and evidence clearly to the perspective or to the reasoned
judgement.

5–9 marks
Effective and generally accurate explanation and reasoning; some evidence of structured
argument/discussion; conclusions may not be explicitly stated or link directly to analysis.

Level 1
1–4 marks

20

Answers will compare a few points and there will be little or no evaluation of perspectives,
although some relevant evidence or reasons may be identified. If there is any judgement
it will be unsupported or superficial.
Level of communication is limited; response may be cursory or descriptive; communication
does not deal with complex subject matter.
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Candidates may consider issues such as the origin of the Documents and the groups that the authors represent.
This could lead on to a discussion of the purpose of each Document, which might lead to the conclusion that
both Documents have their limitations.
Candidates may take the main focus of the argument in Document 1 (that GM crops damage the environment)
and suggest that little precise evidence is given, whereas in Document 2, the argument is put forward that GM
crops can benefit the environment, pointing to a decline in soil erosion and the protection of 400 million acres
of land. They may question the sweeping statement in Document 2 that ‘these areas provide food and shelter
for wildlife’ as this is not supported by any evidence.
Candidates may compare the argument put forward in Document 1, which is based only on the British
government’s GM crop trials, with the evidence in Document 2 that claims to be based on the most studied
and reviewed foods in the world. They may suggest that as the conclusions in Document 2 are based on a
much wider range of studies and tests, it does successfully challenge Document 1.
Candidates may consider the advantages that are put forward in Document 2 for the use of GM crops which are
not considered in Document 1. These may include health benefits and economic potential for the developing
nations. However, this might be balanced against arguments that suggest the evidence may be selective or
that Document 1 is based on a study of the impact on the UK, whereas Document 2 places the development
of GM crops in a global perspective and that this may explain the different conclusions.
Candidates should critically assess the use of examples and evidence.
No set answer is expected. What matters is the quality of the reasoning used by the candidate to reach her/
his judgement.
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Example candidate response
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Component 1
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Examiner comment
The candidate states clearly in the introduction their view, although too much time is taken outlining the
views offered in the two passages. This clear indication of the candidate’s view gives the examiner an
indication of the direction the argument will follow, which is very helpful. The question requires an evaluative
approach and this is present in most paragraphs and therefore it is possible to say that the evaluation is
sustained, which is a requirement of Level 3. The second and third paragraphs illustrate well the evaluative
approach that can be taken. It is also pleasing to see that, although the candidate has indicated that
Document 2 does successfully challenge the perspectives in Document 1, they are willing to acknowledge
the limitations of Document 2. This suggests that the candidate is adopting a balanced approach.
The conclusion is also strong. Candidates should be encouraged to reach a clear judgement that follows
logically from the points they have made in the rest of their answer. The candidate again acknowledges the
limitations of Document 2 and clearly points out that Document 1 relies on largely unsupported assertions
whereas Document 2, despite its likelihood to defend GM crops because of vested interest, does provide
support from a variety of regulatory authorities and with statistics – an approach that makes it more
convincing.
The strong conclusion is sufficient to take this from Level 2 into low level Level 3. The answer was awarded
10/14.
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Example candidate response
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Examiner comment
The candidate starts by stating their view. This is an effective approach provided that it is developed
throughout the answer and that other possibilities are considered and reasoning as to why they are less
acceptable is provided. The clear opening does provide a focus and gives the examiner a clear indication of
the direction the answer will take.
It is important in this question that the focus is on a judgement being reached through an evaluation of the
Documents. It is not simply enough for the candidate to evaluate each Document in isolation; it is crucial
that the material is linked to the actual question. It is also important that to access the top level the answer
does not rely on general or sweeping evaluative comments. Although general evaluative comments linked
to the question will be enough to achieve the lower marks in Level 2 they will not go beyond that. This
answer begins with these types of comments; there is an example in the second paragraph where the
candidate states ‘Unlike Document 1, Document 2 is full of evidence which is backed up by many statistics
and figures. It gives a much wider range of reasoning compared to the poor reasoning in Document 1.’
Although these may be valid comments, they will not score heavily as they lack precise support from the
Documents. There are also sections in the answer where the candidate simply describes the content of the
second document. This can be seen clearly in paragraph three where there is not even a comparison of the
content. The answer therefore just reaches Level 2 for the limited evaluative comments made in the second
paragraph and the very limited conclusion. It was awarded 5/14.

28
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Example candidate response
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Examiner comment
In this answer the candidate focuses entirely on the content of the two Documents. There is no attempt to
evaluate them and link evaluative comments to conclude whether Document 2 successfully challenges the
perspective in Document 1 – which is what the question asks for. This is seen at the very start when the
candidate writes ‘Document one suggests that wildlife will be lost due to GM crops and intensive farming,
whilst Document two asserts that due to the growth of global populations GM crops are needed.’ There is no
attempt to argue or assess whether the comments made in Document 2 have successfully challenged the
view offered in Document 1. This approach is continued throughout, with the answer highlighting differences
between the two Documents, but not evaluating what is being said in order to reach a judgement as to
whether the perspective has been successfully challenged. This reliance on a content driven approach is a
characteristic of answers that cannot go beyond Level 1 and this was awarded Level 1 3/14.
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Component 2 Essay
Candidates write an essay on a global issue of their choice from the topics studied during the course.
The essay must be framed as a single question which is clearly focused on a global issue that lends itself
to global treatment in 1750 to 2000 words. Candidates should be supported in formulating an appropriate
question.
Candidates should focus their individual research on identifying and exploring the context and basis of the
arguments from different global perspectives. They should identify different perspectives, understand the
arguments, reasoning or claims, upon which these perspectives are based, offer a critical view of them and
reach a personal, supported view.

Mark scheme
AO1: 10% (3) AO2: 40% (12) AO3: 33% (10) AO4: 17% (5)
•
•
•

•
•
•

The assessment objectives (AOs) are to some extent inter-dependent and the essays should be
marked holistically using the level-based mark scheme below.
Examiners should look at each section of the level descriptors. If all are solidly attained for a
level, the top mark for the level is to be awarded. Descriptors describe the top mark of each level.
There will frequently be some aspects of the answer which fall within a level and some within the
level below. Examiners should award a lower mark in the higher band according to this balance.
All marking will be positive. Examiners will use the full range of marks and look for the ‘best fit’,
not a ‘perfect fit’.
There is no requirement for candidates to use technical Critical Thinking terms to access any
level and candidates will not be rewarded for their use unless they are directly linked to the
demands of the question.
Essays should be between 1750 and 2000 words, excluding the list of reference. Examiners will
not credit material after the 2000 word limit.
Each essay must be accompanied by a signed cover sheet.
Level

Marks

Indicative content

4

24–30

The essay is logically structured and explores the issues effectively, fully and
concisely without being too brief. A range of relevant sources is used, cited and
fully referenced.
There are at least two relevant and contrasting global perspectives stated
and explained, using globally contrasting sources.
There is effective selection and critical use of relevant evidence so that the
relationship between sources, perspectives and the wider context is clear.
The argument is fully developed with the premises challenged appropriately.
The perspectives and sources are critically evaluated.
The essay considers the implications and consequences of each perspective
and, through reflection, reaches a convincing, balanced and supported
conclusion.
The limitations of the evidence are fully recognised and the need for further
research is suggested and its likely impact is assessed.
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Level

Marks

Indicative content

3

16–23

The essay is well structured and explores the issues effectively though the
clarity of expression may be uneven. A range of relevant sources is used, cited
and referenced.
There are at least two relevant global perspectives, but they may not be
contrasting or fully explained.
There is some attempt to select and make some critical use of relevant evidence
although the relationship between sources, perspectives and the wider context
is not always clear.
The perspectives and sources are evaluated in the global context, but the
treatment lacks width or depth. An argument is developed with some of the
premises challenged.
The essay considers some of the implications and consequences of each
perspective and through reflection, reaches a conclusion which is mostly
convincing, balanced and supported.
Some of the limitations of the evidence are recognised and the need for further
research is suggested but its likely impact may lack assessment.

2

8–15

Some of the issues are explored in the essay and there is some structure, but
it may lack clarity of expression at times. The range of relevant sources used is
limited and some are cited and accurately referenced.
Two perspectives are stated, though not necessarily global or contrasting, and
not explained.
There is some attempt to select and make some critical use of relevant evidence
although the candidate struggles to explain and control the relationship between
sources, perspectives and the wider context. Evaluation is limited at best and
the treatment lacks width and depth.
Any argument lacks sufficient development.
The essay considers some of the implications and consequences of some
perspectives and through some reflection, reaches a conclusion which may be
unconvincing due to a lack of balance or support.
Some of the limitations of the evidence are recognised, but the need for further
research may be understated, If present.
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Level

Marks

Indicative content

1

1–7

Issues are mainly given a descriptive treatment and the essay may be lacking
in structure. The sources used provide a very narrow perspective and the
referencing is incomplete or inaccurate.
Any perspectives described lack a genuine global focus or do not offer
complementary viewpoints.
The relationship between sources, perspectives and the wider context is unclear
or absent. There is little critical use of relevant evidence to communicate the
argument.
The argument lacks validity, given the evidence or is not developed sufficiently.
There is limited scope to evaluate the perspectives and sources due to a lack
of evidence. The essay does not consider the implications and consequences
of each perspective.
The essay lacks evidence of reflection and any conclusion may be unconvincing,
uneven and lack supporting evidence.
The limitations of the evidence are not recognised and the need for further
research is not suggested.

0

0

No creditworthy material has been submitted.
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Example candidate response
Are developed countries more obliged to combat climate change than developing countries?
Recent global industrialisation has resulted in an average worldwide temperature increase of around
0.8° in the last century (Board on Atmospheric Sciences and Climate). The consequences of this are
widespread and hard-hitting – the World Health Organisation claims that ‘around 150,000 people
already die annually from factors relating to climate change‛. Assuming that climate change has
been largely caused by anthropogenic factors, such as rising greenhouse gas emissions, the question
of fault and responsibility has been raised: do developed countries have more of a responsibility
to combat climate change than developing countries? This will be discussed in this essay with the
context of two related questions: should combating climate change be a priority of the Global North,
and are they obliged to reduce their contribution to causes imminently. The issue is complex, because
arguments come from many different perspectives and stakeholders with differing objectives.
Perhaps the most compelling argument for responsibility of the developed world is that climate
change was triggered primarily by MEDC (More Economically Developed Countries) activity, and thus
MEDCs are ethically obligated to work towards resolving the consequences of it. Although emerging
economies produce a large percentage of total emissions, data shows that developed countries
indubitably produce the most. For example, between 1900 and 2004, the United States of America,
as the highest producer of greenhouse gases and a developed country, created 314772.1 million
metric tons of carbon dioxide, whilst China, the third highest producer and a developing country,
produced 89243 million metric tons of carbon dioxide (‘A History of CO2 Emissions‛, The Guardian).
Furthermore, emissions per capita rates tend to be much higher in the Global North – using the same
examples, in 2008 the USA emitted 18.0 metric tons of CO2 per capita, whilst China emitted only 5.3
(The World Bank). In addition, in 2006, Chinese Foreign Ministry spokeswoman Jiang Yu discussed
how ‘climate change has been caused by the long-term historic emissions‛ (Finfacts.com). www.nature.
com, in its article ‘Carbon is Forever‛, 2008, reports that it is widely believed that CO2 remains in
the atmosphere for ‘a few centuries, plus 25% that lasts essentially forever‛, as do similarly many
other greenhouse gases. Thus the argument that because it is the developed world that has largely
created the problem, through emitting greenhouse gases much longer and more significantly than any
emerging countries, they are both legally and moral obliged to deal with the consequences.
Conversely, there are many opposing arguments to this case. Firstly, developed countries did not know
the full effect of industrialisation and greenhouse gas emissions for a long period of time; the link
between climate change and greenhouse gas emissions was only recently made, in about 1980/1990.
To hold the developed countries responsible for this, therefore, would be unreasonable, as there was
no intention to cause damage. Furthermore, many say that blaming people will do nothing constructive,
but perhaps even be detrimental, as stakeholders are far less likely to cooperate when they are being
accused of various faults and demanded to compensate for them. Because resolving these issues
relies so heavily on international cooperation, it might be best to not consider the past at all and
instead focus on the future of the climate change situation.
As well as this, one must consider the detrimental effects of a continued increase in emissions
made by developing countries, despite a reduction in developed countries‛ emissions. Through the
Kyoto Protocol, for example, developing countries such as India and China were marginally allowed
to increase their greenhouse gas emissions, while developed countries were expected to reduce
theirs, to promote equality and gain support for the protocol. The Kyoto Protocol, agreed in 1997, is
an example of an international agreement working towards controlling total greenhouse gas emissions
and hence combating climate change. Many developing countries argue that limiting greenhouse
gas emissions will prevent them from developing both economically and socially, as it limits the
manufacturing industry greatly, and thus may largely affect an economy moving into secondary
sector industry. Thus the Kyoto Protocol acted predominantly as a first bill to simply bring attention
to the matter of climate change, and was debatably never expected to significantly reduce global
emissions. But if the agreement had encouraged continuously high levels of growth in the developing
world, and effectively reduced the international growth and development of the developed world,
there is a chance that the influenced growth could dramatically change the global economic and social

34

Cambridge Pre-U Global Perspectives & Independent Research 9766

Component 2

development situations. In the future, the prioritisation of climate change as an issue may be wholly
different, as one cannot tell how currently developing countries will react to the issue of climate
change once some level of stability is instilled. The Kyoto Protocol, however, terminates after 2012,
and there is as of yet little sign of a new binding agreement coming to form before, at the least, 2015.
Developed countries are in a better position to begin focusing on combating the consequences of
climate change than developing/emerging countries, because they are generally more stable politically,
economically, and also socially. MEDCs tend to be more able to allocate money and resources to
promoting mitigation and adaptation techniques, as the stability of the country means that fighting
and dealing with climate change can become a priority. In the case of the most developed countries,
such as England and Germany, growth has slowed to a sustainable level, living standards tend to be
above the global average, and average incomes are predominantly suitable. Thus many argue that
the country and the individuals are in a position to forego some less necessary income in favour of
investing in sustainable technology to reduce greenhouse gas emissions and prevent further climate
change. However, this argument has recently become more contentious, as the global economic
downturn largely impacted the more economically developed countries. This raises many political and
somewhat philosophical arguments as well as purely economical, as it deals with the idea of the rich
looking after the poor. Through systems such as foreign development aid, there has always been
some idea of moral obligation for the rich to provide for the poor. The UK, for example, had a Foreign
Aid budget of £7.7 billion in 2011. However, with recent ‘catch-up growth‛ experienced by supposed
LEDCs, and the ever increasing consequences of globalisation and global industrialisation, it is evident
that the rich/poor line is blurring. There are new economic priorities emerging in the developed world,
such as the economic crisis in the Eurozone, and the large budget deficit and unemployment problems
in the UK. The ‘developing‛ world, on the other hand, is a continuously changing situation – in India, for
instance, growth is rapidly escalating, with a GDP rise from about $500 billion in 2000 to over $1.7
trillion in 2011 (Public Data). Regardless, the situation in developing countries is still relevant due to
the instability – the recent growth, if anything, has merely exacerbated the situation. At this current
time, the developing countries that have begun to ‘catch up‛ with the developed countries are in a
transition period that is socially, economically and politically unsettling and hence of course brings
new priorities. Though the developed countries‛ situation is also unsettling, there is likely to be less
of an impact, because of the level of development and the way that the situation is being dealt with;
the developed countries are likely to remain developed countries. The developing countries, however,
may be classed differently – the range of recent new classes for countries, such as ‘emerging‛ or
‘recently developed‛ aim to accommodate this. Thus it could be argued that yes, developed countries
must take responsibility and combat climate change, and as developing countries become more
developed and classed as such, they too must make climate change a priority, as it is an issue of such
increasing importance.
In arguing against developed countries being more obliged to combat climate change, one must
consider the consequences of the issue. It is widely considered that developing countries are far
more at risk from climate change related issues, and thus some argue that they have the biggest
incentive to reduce greenhouse gas emissions and thus relative risk. David Adam, writing for The
Guardian, claims that if global temperatures exceed an increase of 1.5-2.5°C, ‘up to 30% of plant and
animal species risk extinction‛, ‘2 billion more people are at risk of water shortages, and hundreds of
millions more will face hunger‛ due to increased natural hazard events; droughts, floods, storms, etc.
These hazard events have always and will continue to impact less developed countries with greater
relative consequence, because their economic and social position makes them more vulnerable and less
able to cope. However, opposing this view, as Practical Action state, it is the least developed that will
be most impacted. Those at most risk do not produce a significant amount of greenhouse gases as it
is; the Maldives, for example, produced only 6.6 million metric tons of carbon dioxide between 1900
and 2004, and yet are incredibly at risk from increased natural hazards. Therefore it can be said for
the most at risk from the consequences of climate change that although they may be motivated to
reduce emissions, they are unable to have any substantial impact simply because they do not produce
enough for any reduction to be significant. This, however is not true of all developing countries –
as said before, countries such as India and China emit a large and increasing proportion of global
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emissions, despite their risk, and so will be largely and increasingly affected by increased risk from
hazards.
Lastly, one must consider the extent to which efforts made by developed countries will have any
real effect. Already schemes such as the aforementioned Kyoto Protocol have been placed in effect
signalling weighted importance by all countries, including those considered developed. However, the
treaty was deemed largely ineffective, because the system made it difficult to impose consequences
for breaking the agreement. Furthermore, several countries have considered leaving the treaty
early because they don‛t feel it‛s effective. Many countries failed to meet their targets, including
Russia which, instead of ‘decreasing carbon dioxide emissions by 6 percent in the 2008-2012 period‛,
increased them by 17-30% (Future Media). Thus it could be considered that regardless of how highly
developed countries prioritise climate change politically, their efforts will be collectively ineffective
until global attitudes change and the public of the developed world begin to consider the issue as a
significant matter. What‛s more, there is a large economic opportunity cost involved with devoting
time and investment to climate change, as Bjorn Lomborg discusses in his TED talk regarding global
priorities. He argues that with such pressing current issues, for example the AIDs epidemic and
poverty, we as a collective must decide what we focus our resources on and prioritise. There has been
much recent debate over focusing on current social issues that we may be able to resolve quickly, that
will ultimately raise global living standards and consequently make easier dealing with the increasing
consequences of global warming, rather than focusing on climate change in isolation. Therefore when
deciding on the prevalence of climate change, developed countries must take into account the use of
their attention and resources, in both their efficiency and effectiveness, as well as the opportunity
cost of dedication to a particular focus.
In conclusion, though the issue is complex when considered from so many perspectives, it is obvious
that climate change must be dealt with somehow. At this moment in time, it might be argued that
the developed countries are in much more of a position to focus resources on mitigation and produce
significant effects. However, as developing countries do develop to a more sustainable and stable level
of growth, they too must take responsibility. The burden must ultimately not fall on the developed
or the developing world, but instead there must be some level of global cooperation, as consequences
will affect every country and government on some level, whether economic, social, political or
environmental.
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(2011): http://debatepedia.idebate.org/en/index.php/Debate:_Developed_countries_have_a_
higher_obligation_to_combat_climate_change#Differentiated_responsibilities:_Do_states_
have_a_.22common_but_differentiated_responsibility.22.3F

Examiner comment
This is an example of a question which is exactly focused to the advantage of the candidate. It takes the
form of a question which sets up two clear contrasting perspectives and its subject matter is clearly global.
Only by failing to find and use the full globally different sources could this essay let itself down on this
criterion. It is clear from the body of this essay and from the bibliography that the intention is to develop the
argument from the perspective of the countries concerned: globally.
In its global treatment and perspectives this essay therefore attains Level 4. It is also logically structured
and effectively argued. The factual and statistical support for both sides of the argument is cogent and
detailed, and the background to the argument is set out effectively and concisely. The argument is fully
developed and both sides are considered critically and challenged. There is an awareness of limitations in
that statements are shown to have less than universal validity: what may be claimed for one country may
not reflect the experience of another, for example. One limitation is that no individual source to exemplify
either perspective is developed and analysed. It will be noted that it is possible to achieve a high grade
without addressing all criteria. It is also the practice for the very best essays to footnote, though this is not
specifically required, and the bibliography and references to sources in the text do nearly all that can be
asked.
There is reflection here. It is not extensive but, like the awareness of the limitations of comments and
factors, it pervades the writing as well as being explicit towards the end, where the comment, for example,
that in dealing with this issue we should be looking to the future rather than concentrating on past
responsibilities. The developed conclusion has a sense of looking forward, too, if not specifically to further
research. It is a very sound response to the criteria of assessment. It is also the work of a thoughtful young
global citizen.
Mark awarded = 26 out of 30

Cambridge Pre-U Global Perspectives & Independent Research 9766

37

Component 2

Example candidate response
Do faith schools promote social cohesion?
Faith schools have been described as proponents of ‘self imposed segregation‛ , ‘a source of division
and some critics have even gone so far as to call them ‘terribly dangerous‛ . A Faith School is a school
that provides a general education within a framework of a specific religious belief. There is a large
group of secular thinkers who vehemently oppose faith schools and argue that the very concept of
faith schools goes against the drive towards community cohesion. On the other hand there are those
who point towards the role faith schools can play in promoting social cohesion.
It is argued that sending children to schools where faith is the defining factor in gaining admission
promotes exclusivity as opposed to social cohesion. Even if faith schools are compelled to teach
about other religions in Religious Education classes, (currently a requirement in all state-funded
schools in the UK) this is arguably undermined by the ‘us and them‛ message being delivered or at
least insinuated as students are taught their faith is the only right one. The Local Authority of
Westminster in London went so far as to report a highly successful Catholic School to the admissions
watchdog, claiming parts of its policy for 11 year-olds were “unlawful” and “unfair” because of the way
it gave preference to more ‘devout‛ families. However it could be argued that faith schools see their
mission as the transmission of religious belief and culture from one generation to another and the
restrictions on admission procedures are not to create divisions, but merely to ensure that those who
are more likely to benefit be given preference. The faith school admissions system can be seen as no
different to the average Grammar school which selects by academic ability.
Critics are of the opinion that such segregation and an environment of superiority or exclusivity can
lead to intolerance and division and could become a “fertile breeding ground for extremists”. One
such critic is Professor David Canter, a psychologist at the University of Liverpool who carried out
a psychological study of 49 failed suicide bombers in India. In his view faith schools are “terribly
dangerous” because they suggest that people who are not members of the school‛s faith “are to be
despised or are second class citizens”. However Canter does not appear to have any direct evidence
for his assertions, after all his research is regarding the mental state of partakers in terrorist
activities, not the work of faith schools. One could argue the feeling of being “separate and distinct”
from mainstream society is not necessarily always a result of a faith based schooling, in fact it may
not even arise from differences in religion. Canter himself has claimed to have personal experience
with Orthodox Judaism in his youth, and while this may provide a deeper insight into the ‘potential for
religious extremism to develop in young people‛, his own personal bias regarding what appears to be
a rather negative experience of orthodox religion must also be taken into account. In addition there
are statistics which conflict with this view; for instance it was published in the Guardian newspaper
that 76 of the 77 British citizens convicted under the Terrorism Act of 2000 attended a secular
state school . Analysing these statistics one might conclude there is a possibility that in fact young
people in state schools may be more marginalised and vulnerable to radical views than those attending
faith schools. Rather than allowing young people to be radicalised by certain religious factions, faith
schools may allow them the opportunity of a religious education that teaches a more complete and
accurate interpretation of the religion.
A report into the work of faith schools in tackling community cohesion published by the Department
for Education in 2007 , found that faith schools in the UK are especially good at helping to meet
the needs of ‘people in their faith communities who would otherwise be hard to reach, thus enabling
them to integrate into society‛. A Government commissioned report such as this is more likely to have
the resources available to conduct a nationwide survey and therefore may provide a more accurate
picture of the state of affairs. Moreover Cristina Odone the editor of the Catholic Herald points to
evidence which suggests faith schools are crucial in the “emancipation of Muslim girls‛ in particular :
those who attend Muslim schools are more than twice as likely to go on to higher education than those
who attend secular state or independent schools” . It appears a faith based education helps pupils
to integrate confidently into mainstream society which gives them the opportunity to make positive
contributions to public life.
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Another report into the role of faith schools in improving community relations, carried out by
Professor David Jesson of York University involved the analysis of Ofsted reports and was hailed
as a “strong rebuff to those claiming that faith schools promote division” . The report found “clear
evidence” that faith schools were awarded substantially higher inspection gradings for promoting
community cohesion than secular schools. Supporters of these institutions point to the fact that
most religions encourage community links and caring for the community and hence many schools with
a faith based ethos tend to encourage these activities. In Christianity, Judaism and Islam, giving to
the poor is a religious duty; for instance charitable giving (Zakat) is one of the five pillars of Islam.
Although there appears to be little room to doubt the statistics from Jesson‛s report as he used the
work of a professional body ‘Ofsted‛ and a fairly large number of schools (400 secondary schools and
700 primary schools) to draw his conclusions, it has to be kept in mind that the report was funded by
the Church of England and it would have been in their interest to promote a positive image of faith
schools.
However faith schools whose practices belie a respect for other faiths and beliefs may create
tensions in the community. The Catholic Education Service (CES) wrote to every state-funded Catholic
secondary school in England and Wales earlier this year, asking them to encourage pupils to sign
a petition against gay marriage. The schools who complied have come under fire from critics; The
British Humanist Association declared it ‘absolutely outrageous‛ and believes that the CES‛s actions
‘likely broke the Equality Act 2010, which prohibits discrimination against pupils based on their sexual
orientation‛ . Since the CES maintains that “The Catholic Church‛s view on the importance of marriage
is a religious view, not a political one” , it would not be unreasonable to argue that the Church‛s stance
on gay marriage is unlikely to change; while everyone is entitled to their own beliefs, instilling these
values in young children is unlikely to prepare them to effectively engage in an increasingly diverse
society. Hence in this particular case it can be concluded that faith schools are not encouraging
community cohesion.
The race riots in Bradford, Oldham and Burnley are often used to illustrate the extreme effects of
segregation of communities, here ‘Deep divisions along ethnic, cultural, and religious lines existed‛
and ‘were a considerable factor in building tensions that exploded into violence‛. Reports such as the
Cantle report commissioned by the home secretary after the riots, found polarised communities living
“parallel lives”. The report placed a large share of the blame on schools for starting this separation
at an early age and in particular called for changes in the intake of faith schools. However the
report‛s findings and particular recommendations for faith schools do not necessarily reflect the view
that faith schools always contribute to the division of sections of society. All three cities have a large
Asian community and the riots were largely blamed on racial tensions. As Keith Porteous Wood of the
National Secular Society points out, faith schools that represent a minority religion in the UK such
as Muslim, Sikh and Hindu schools have the majority of their intake from a certain ethnic background
and therefore tend to be ‘mono-religious, mono-ethnic and mono-cultural‛ , which may have the result
of further marginalising children from communities which are already separate from mainstream
society. “The problem with cohesion lies primarily with minority faith schools” he says. Thus one
may conclude that in these particular areas it was faith schools that contributed to the build up of
tension. However it can also be argued that this is not necessarily a recurring pattern because many
faith schools, as found by the Department for Children, Schools and Families, have a diverse ethnic
intake, in fact, “faith schools tend to be more ethnically diverse than non-faith schools”. Considering
the reliability of the two conflicting sources one may argue that the DCSF, a government department,
is more likely to consider the wider interest at large since its purpose is to assess the educational
needs of the entire country, while the National Secular Society has from its inception aimed to
promote secular education and is inherently against faith schools. Thus it may be concluded the DCSF
is a more impartial source.
A survey from Accord group , which campaigns against faith-based admissions, asked a
representative sample of adults whether they agreed that “state funded schools that select students
by their religion undermine community cohesion”. It found that 57% either agreed or strongly agreed.
Since the poll was not based on an evaluation on the way faith schools work but rather the opinion of
citizens regarding faith schools, it reveals a lot about the general perception of faith schools in the
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public eye, and seems to call for faith schools to become more open and not only serve themselves but
also the wider community.
In my opinion every child should have the opportunity to interact with members of other faiths
and engage in dialogue. Faith schools that give pupils a narrow, insular view of the world, not giving
them the encouragement to contribute and engage effectively in an ever more multicultural and
multi ethnic society are undoubtedly harmful. However generally there is much evidence to suggest
that faith schools tend to prepare their students to be members of the community who make
positive contributions to their societies. As long as faith schools don‛t preach hate and comply with
government regulations with regards to community cohesion I would say they can be a force for good
in the community.
BIBLIOGRAPHY:
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Examiner comment
The first task for every candidate is to choose an appropriate question, which must be one which allows a
debate of global relevance to be developed, showing an understanding of differing, usually conflicting, global
perspectives. This question has an inherent danger: Will the answer be global? If answers are not global in
their scope they cannot attain the highest bands. This is a very good essay: well-written, well-structured,
well-referenced, using its sources clearly and evaluatively. This candidate has taken an issue and genuinely
evaluated perspectives on it. One particularly note-worthy feature is the even-handed treatment of
perspectives. The limitations of both religious and secular argument are noted but neither is attacked, rather
they are measured for their neutrality against sources which may be seen as neutral. This is not strongly
developed but shows an instinct for empathy with and respect for differing perspectives which is one of the
aims of this syllabus.
The essay leads to a conclusion which is well-founded on the argument albeit on the basis of relatively
limited reflection. There is also some awareness of the limitations of the argument, and little on possible
extension or research. This is often an area which candidates find hard to develop, and in this way this essay
is a good example. There is one proviso, and it is a damaging one in terms of the assessment criteria. While
this essay explores and evaluates perspectives and sources, it is in fact exclusive to the United Kingdom in
its focus. To achieve a Level 4 the candidate would need to have referenced international examples. This is
not therefore quite a Level 4 essay. In its citing and use of evidence it is top level, as it is in its clarity, but the
scope of the argument is too narrow. Add to this the relative weakness of the consideration of limitations
and the undeveloped nature of the reflection and the top of Level 3 is the awarded mark.
Mark awarded = 23 out of 30

Cambridge Pre-U Global Perspectives & Independent Research 9766

41

Component 2

Example candidate response
Global Warming: truth or swindle?
Global warming – the rising of Earth‛s climate. Something that, according to scientists on a
global scale, is going to destroy our planet and life upon it. Our television screens are constantly
littered with numbers of deaths from natural disasters, documentaries about dwindling species,
advertisements on how to recycle and how to stop your carbon footprint. Media has helped project
the voices of the academics that stand firmly on their beliefs of what could be “the end”. Eco-friendly
products bombard the shelves of popular retailers, and extortionately priced vehicles threaten
to take over the modern day diesel-fuelled car. We are forced to realise that something may be
occurring, something that threatens our lives and the lives to come, scientists diligently pressurising
the nations to work together to resolve the problem. Some people believe it, some people don‛t. All we
can do is look at the facts, look at the evidence that proves either side: Is Global Warming the truth,
or a swindle?
Firstly, let‛s go back to eighteen thousand years ago – the end of the last Ice Age. The Ice Age
caused glaciers to stand miles high in cities where London or New York are built, and as the ice
melted, the sea levels rose. Gigantic ice sheets blanketed most of North America, northern Europe
and several other regions, and when the first began to melt, the rise in sea level was minimal. Around
fourteen thousand five hundred years up to present day, the rise of sea level became more severe,
causing scientists at NASA (NASA, 2007) to reconstruct glacial models of certain areas that were
affected from the last major glacial period. The results discovered that the melting of the ice caps
in Antarctica had not only started three thousand years after the Ice Age ended, but it was also
ruled out to be a likely source for the dramatically rising sea levels that we see today, due to the fact
the effects of the Ice Age in North America, etc., were far more severe, and more likely to cause a
long-lasting effect in present day. This is interesting, because we‛re always focusing on the ice caps
melting in Antarctica, when it might not even be the main cause in the first place, and may just be a
natural occurrence that happens every few thousand years.
Driving through plans of vast, green land is something that in places like England is normal. Nowadays,
these areas are sprinkled with tall wind turbines. Houses have shells of solar panels and special
generators are a thing of the future. Companies connected to governments that plant these items
in their towns, cities or states make a lot of money. For example, in the USA in 2007, the commercial
scale wind turbines ranged from 1.2 to 2.7 million dollars, and another 3.5 million to install it. To
power it, costs even more, costing around thirty-five thousand dollars just to power an average home
shows the gigantic burn in a government‛s funds (Windustry, n.d). What makes it worse is the fact
that these objects are fl awed, studies showing that they might not be worth the money that goes
into them. They have to be supplemented by other power on a day to day basis, and can also interfere
with radio signals which could cause dangers to air travellers on a large scale. In Australia, solar
panels triggered extreme problems, saying that “rooftop solar panels is undermining the quality
of electricity supplies”, which could cause voltage rises possibly resulting in the destruction of
household items (The Australian, 2011).
But these aren‛t the only things that are raking in the money. The year 2011 saw a colossal rise in
bicycle sales in numerous different countries, including the United Kingdom, Holland and India. In the
UK, the government has planned to quadruple bicycle use by this year, and Halfords (a popular retailer
for bicycles) stated in 2011 (The Telegraph, 2011) that business has boomed by around forty per cent.
There are also countries that have already began to implement cycling into societies‛ day to day life,
Germany having already installed forty thousand kilometres of bikeways. In Holland, electric bikes
are on the rise, with an increase in seven per cent in sales (Dutch News, 2012).
With the global warming scare, comes the opportunity to have your say and for it to be heard. In
the United States of America, a man named Al Gore has most certainly made his profit. The former
vice president has already been set to become the first “carbon billionaire” (The Telegraph, 2009)
due to his investments in energy-saving technology, and the success of his movie (“An Inconvenient
Truth”) and book (“Our Choice”) made him one of the, if not the only, richest politician in the world
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by spreading the Global Warming hysteria, his net worth being around one hundred million US dollars
(Celebrity Net Worth, n.d). Nonetheless, sceptics have achieved in verbally bashing his work, doubting
the authenticity of his theories. His former high status in the Northern American government has
given this man a step up from the rest, and due to his status more people are going to believe him.
The truth is, he is never going to truly experience any effects of global warming due to the amount of
money he is making from the supposed crisis, giving him, in my opinion, an unfair advantage.
In 2010, families in the UK were set to see stricter rules when it came to recycling, councils in various
towns who do not encourage people to recycle would be denied the privilege of having a cut from the
three-hundred and forty million in grants paid out by the Treasury. In turn, this is predicted to help
pay even more to the treasury itself, where they will be gaining around fifty pounds from an average
tax bill by the year 2014 (Daily Mail, 2010).
On top of this, the fines for littering in the street have become almost unimaginable. In the UK, not
only can an individual be fined eighty pounds for dropping a cigarette end, but another 1000 pounds
for littering in general (The Telegraph, 2007). In 2011, a street magician in Kent was shunned by the
City council for performing a card trick, a representative warning him that if any of the cards landed
on the floor he would be given an on-the-spot fine (Daily Mail, 2011). In my opinion, people who recycle
should be rewarded rather than threatened, and councils need to be clearer on their rules.
Despite the evidence that the global warming scare is nothing but a money grabbing scam, the
evidence that something is occurring is unavoidable. In North America, hundreds of studies have
discovered that various species have become extinct in the past recent years due to climate change.
A University of Texas biologist, Camille Parmesan, stated: “We are finally seeing species go extinct.
Now we‛ve got the evidence. It‛s here, it‛s real. This is not just biologists‛ intuition. It‛s what is
happening”. She reviewed 866 studies, in which she has discovered that many different species are
moving northward to avoid missing out on food, which is growing quicker and dying faster due to the
heat. She also discovered the decline in breeding pairs, going from three-hundred to just nine in
the western Antarctic Peninsula (MSNBC, 2006). Six years ago, a study held by authors from the
University of Toronto came to the terrifying conclusion that by the year 2050, global warming will
have threatened the lives of around one-fourth of the world‛s plant and vertebrate animals (National
Geographic, 2006).
Another point that remains unavoidable, something that cannot be explained and is most certainly
not for money making, is the increase in natural disasters. A study made last year discovered that
by 2015, roughly three-hundred and seventy-five million people will be affected by climate-related
disasters, which has drastically increased compared to the two-hundred and sixty-three million
people who were affected in 2010 (CBC, 2011).
Despite the evidence that global warming is here, studies have also shown that even if it is here, it
will end soon. Scientists on a global scale, from the United Kingdom to Australia, have found patterns
in their research that proves that global warming is coming to an end (EPW Senate, 2008). Proof that
this could be the case comes from an article created by the Telegraph, showing how the Himalayan
landscapes seem to be defying the laws of global warming by not melting like they should due to the
supposed “temperature rise” (The Telegraph, 2012).
With this new evidence supporting what could be the end, and the fact that no scientist has
predicted a definite answer to when this global warming scare is finally going to hit properly, it leaves
society confused and not knowing where they stand in this supposed crisis. Humankind has managed
to overcome huge obstacles before, and this may be just one of them. Nowadays the world revolves
around money and business, without it, chaos would surely be something considered normal. Hence
why I believe that global warming is being used as a scare-mongering weapon to obtain an income for
businesses and governments on a global scale. Society is going to believe what they read because
it‛s the only relatively legitimate source of information we get, whether it be from the television
or an article online. The people of authority that make this happen need to clarify what is actually
happening with global warming and stop the scare that is causing people to spend money they just
can‛t afford, considering the current recession.

Cambridge Pre-U Global Perspectives & Independent Research 9766

43

Component 2

Bibliography
NASA, 2007. Science Briefs. (online) Available at:
http://www.giss.nasa.gov/research/briefs/gornitz_09/
Windustry, n.d. How much do wind turbines cost? (online) Available at:
http://www.windustry.org/how-much-do-wind-turbines-cost
The Australian, 2011. Rooftop solar panels overloading electricity grid. (online) Available at:
http://www.theaustralian.com.au/national-affairs/carbon-plan/rooftop-solar-panels-overloadingelectricity-grid/story-fn99tjf2-1226165360822
The Telegraph, 2011. Halfords shares rise as bicycle sales surge. (online) Available at:
http://www.telegraph.co.uk/finance/newsbysector/retailandconsumer/8811742/Halfords-shares-riseas-bicycle-sales-surge.html
Dutch News, 2012. Sale of electric bikes on the rise. (online) Available at:
http://www.dutchnews.nl/news/archives/2012/01/sale_of_electric_bikes_on_the.php
The Telegraph, 2009. Al Gore could become world‛s first carbon billionaire. (online) Available at:
http://www.telegraph.co.uk/earth/energy/6491195/Al-Gore-could-become-worlds-first-carbonbillionaire.html
Celebrity Networth, n.d. Richest Politicans. (online) Available at:
http://www.celebritynetworth.com/richest-politicians/democrats/al-gore-net-worth/
Daily Mail, 2010. Get ready for smaller bins, bigger fines and tougher recycling. (online) Available at:
http://www.dailymail.co.uk/news/article-1264390/Get-ready-smaller-bins-bigger-fines-recycling.html
The Telegraph, 2007. 80 pound fine for dropping a cigarette butt. (online) Available at:
http://www.telegraph.co.uk/news/uknews/1553284/80-fine-for-dropping-a-cigarette-butt.html
Daily Mail, 2011. How to make a magician disappear: Street entertainer shuns town after council‛s
litter fine threat over card trick. (online) Available at:
http://www.dailymail.co.uk/news/article-2019745/Street-magician-halts-card-council-warninglittering.html
MSNBC, 2006. Analysis: Global Warming killing some species. (online) Available at:
http://www.msnbc.msn.com/id/15828892/ns/world_news-world_environment/t/analysis-globalwarming-killing-some-species/#.T4wd0FHKDFI
National Geographic, 2006. Global Warming could cause mass extinctions by 2050, Study says.
(online) Available at:
http://news.nationalgeographic.com/news/2006/04/0412_060412_global_warming.html
CBC, 2011. Natural disasters will increase: British report. (online) Available at:

44

Cambridge Pre-U Global Perspectives & Independent Research 9766

Component 2

http://www.cbc.ca/news/world/story/2011/03/28/disasters-paddy-ashdown-britain.html
EPW Senate, 2008. “Global Warming will stop”, new peer-reviewed study says. (online) Available at:
http://epw.senate.gov/public/index.cfm?FuseAction=Minority.Blogs&ContentRecord_id=a17defa8802a-23ad-4912-8ab7138a7c3f
The Telegraph, 2012. Himalayan glaciers growing despite global warming. (online) Available at:
http://www.telegraph.co.uk/earth/environment/globalwarming/9206785/Himalayan-glaciers-growingdespite-global-warming.html

Examiner comment
This question may not be well-phrased, but it has the merit of setting up an argument. The problem is that
it begs a definition. In what sense is the issue one of truth or swindle? Is this about global warming or is it
about the response to perceived global warming? The candidate has not demonstrated clarity of thought in
the formation of the question. The essay reflects the question. It has the merit that it does maintain its focus
on the word “swindle”. It really does address not whether global warming exists but whether the responses
to it are legitimate. On global warming itself, and its causes, it does enough to establish the position and
show that there is a debate and that the issue is not fully understood. There is a sense of limitations here.
The issues are explored, though with uneven clarity, and two perspectives do emerge. There has been a
genuine use of the sources cited, and relevant factual and statistical information has been deployed. There is
some attempt not only to select relevant evidence but also an attempt to make critical use of it. The linkage
and comment is very limited, showing a struggle to set these in the context of the wider perspectives,
which limits the credit that can be given. In short, this is exemplifying a Level 2 response, as in all areas it
does more than meet the Level 1 criteria.
The conclusion does not bring together evidence from the essay, and is therefore unconvincing. The
candidate has demonstrated awareness of a very important debate, but failed to develop the discussion to a
higher level.
Mark awarded = 15 out of 30
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Example candidate response
Should there be universal regulations on abortion?
Abortion is a prominent ethical issue across the world, there are many different ethical and political
viewpoints on the controversial procedure based on culture, religion and medical considerations. The
laws on abortion vary hugely, and some would argue that there should be universal regulations that
clearly state what is morally acceptable on this matter.
Abortion is the termination of pregnancy before birth, resulting in the death of a foetus. Some
abortions occur naturally, for example if the foetus has not developed properly or the mother has
an injury or disorder that prevents her baby from developing. These are generally referred to as
miscarriages. However, the majority of abortions are deliberate, where an abortion is induced due
to the pregnancy being unwanted, where giving birth to the child could harm or kill the mother or if
the child is likely to have a disability. A large proportion of the debate on abortion stems from the
argument on when the foetus is classed as a human being and has legal rights.
In this modern age there are many people with a pro-choice attitude to abortion, believing that it
should be the woman‛s right to choose whether or not to have an abortion. They believe it is not until
a certain point in the pregnancy, for example 24 weeks, when the child can live independently that
they have the rights of a person.
There are also pro-life advocates who oppose abortion as they believe it is the killing of an innocent
child with the right to life. They believe the foetus has personhood at conception. However it is
generally accepted where the mother‛s life is threatened.
There are many different opinions on induced abortion that mean the laws on it change from country
to country.
Abortion is practised in nearly every country, legally or illegally, and there is significant evidence that
abortion was present in ancient and pre-industrial societies. One of the earliest examples is where
a Chinese Emperor, who lived 2737-2696 BCE, referred to mercury in a medical text as a substance
that will ‘cause abortion.‛ Abortion was a controversial issue in Ancient Roman times, as at that time
there was a depopulation crisis, so women who aborted were punished. Similarly women in the times of
the Inquisition were severely punished for aborting by the Catholic Church.
One of the most permissive countries towards abortion is Russia, which passed an open abortion law
(with very few restrictions) in 1920 – years before any other country. Due to a declining birth rate,
the law was repealed in 1936 then reinstated in 1955. Now the Soviet Union has one of the highest
abortion rates in the world, - approximately 1,696 abortions for every 1,000 childbirths. Much of
this is due to Russia‛s economic climate. Women on average earn just $20 a month, and contraception
costs up to two thirds of their salary – so abortion for many women is the only form of contraception
they can afford.
Another country that has one of the most admissible abortion policies in the world is China.
Abortion has been available in China for a very long time, and in 1979 China‛s abortion rate increased
dramatically due to the ‘One-Child Policy,‛ which was introduced due to their population growth
crisis. This meant that women having their second or third child were strongly encouraged to have
an abortion, some unauthorized abortions taking place late in pregnancy. Every year there is an
estimated half a million abortions within the third trimester when the foetus is viable and could
live unsupported. There have also been many rumours and reports showing that some women are
brainwashed, imprisoned, and deprived of food until they agree to have an abortion. However this
data and many statistics about abortion and infanticide in China could be bias and unreliable, as their
approach is not popular in many parts of the world.
Mexico still does not have a clear rule on abortion. Whilst the law currently states that abortion
is illegal in most cases, there is still a huge debate and recently Mexican citizens said they would
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support a national referendum on abortion. There are many abortion advocates pressing for the issue
to be debated; however those opposed do not want a debate as the current policy mostly favours
their beliefs.
In America, abortion was legalised 27 years ago – however clashes between ‘pro choice‛ and ‘pro life‛
groups make headlines every day. The latest high profile debate is centred on the comic character
‘Buffy the Vampire Slayer‛. The writer has chosen to include an abortion story line in the comic to
promote the pro choice view point. This is currently generating a great deal of media coverage in
the country. The laws have divided political leaders, and vary from state to state. Some states allow
abortion only if it is necessary to save the life of the mother, in cases of rape or incest, or if the
foetus is deformed. In America, strong Christian beliefs have influenced the pro life campaigners
who argue that the Doctors and women having abortions are ‘playing God‛, and that the baby‛s life is
sacred and to be protected.
These are a few examples which illustrate how much the laws of abortion vary between countries.
Many countries are still torn on the issue after years of debate, as medical, religious and cultural
considerations all influence the dispute.
Some countries use abortion as a method of birth control and a way to control the population. For
many, including people who support the pro choice arguments – this is unacceptable, especially
when promoted by the country‛s government. Abortion remains a controversial issue globally, and so
universal regulations or guidance could provide countries with a legal framework to follow. It could
stop counties using abortion as a form of contraception and may promote better contraception for
developing countries.
It would however be difficult to agree and implement universal regulation. One view is that each
country with its own government, culture, and health provision has to set its own laws. To improve the
issue of abortion each country should decide on an absolute law for themselves, as it would be very
difficult to determine a set of laws that apply all around the world.
Despite this some would argue it is not impossible, and that a universal law should be agreed on.
The principle of induced abortion is the same across all countries, and the different situations can
be classified fairly easily into abortion due to medical conditions, rape, incest, eugenic abortions (if
the foetus is disabled or deformed) and then personal issues. It should therefore be possible to
determine a universal law for each category. The issue would be on how we come to these universal
laws, as it would be impossible for everyone to agree.
It is likely that a global vote/referendum would be impractical, as there are so many different
view points it would be impossible to draw a valid conclusion from the data collected. I believe we
would need to delegate research and the decision to a global organisation, such as World Health
Organisation, or United Nations. These organisations have produced regulations on other issues, for
example the Universal Declaration of Human Rights – which states that everybody has the right to
life. Any regulations they created on abortion would have to be agreed and abided by all countries and
governments.
In my opinion, there should be universal regulations on abortion as the principle does not differ
around the world – if it is wrong to abort a foetus because it is female in the UK, is it not wrong to
abort the female foetus in China as well? If it is right for a woman to be allowed to choose to have a
child or not in the UK, then is it not right for a woman to be allowed in Mexico? If it is wrong to abort
a foetus after 24 weeks in the UK, is it not also wrong in China?
For these reasons I believe that there should be universal regulations on abortion, that provide the
same laws regardless of your culture or where you live – as wherever you are you are still deciding
on the future of a human beings life. I understand that it may be very difficult to determine what
the rules should be, however I think the effort should be made and what is ethically right or wrong
should be decided on.
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Examiner comment
This is clearly a global question, and the issue of abortion does generate passions on both sides. However,
looking more closely at the question, it is not just about abortion, for the concept of global regulations
means that the candidate will need to address the issue of whether it can ever be right to impose
regulations on all. The candidate has thus set up a much more difficult question than, perhaps, she realised,
and at this first stage, there is the potential for under-achievement in not addressing the question actually
set.
The first five paragraphs attempt to set the scene by describing the issues. The sixth attempts to
demonstrate the global and long-standing nature of the debate. In the following paragraphs the positions
in Russia and China are described. There is some sense of limitation here in appreciating difficulties of
obtaining statistics from China. This descriptive treatment continues for more than half the essay. An
awareness of global attitudes has been shown, the background has been explored, but the actual question
set by the candidate has not yet been addressed.
In the second half of the essay the candidate attempts to redress this, and the generalised comments
which follow are made more meaningful by the preceding description. The essay proceeds to brief and
unsupported reflection. It is logical in intent but in fact flawed in that it assumes that there are universal
values which should be adhered to. It is pleasing to note that the candidate does not get side-tracked. A
strength of the conclusion is that it is a conclusion to the question set and not to the rights and wrongs of
abortion per se. At lower levels this is something not all candidates manage.
The mark given reflects an essay which has achieved a response half of which is at Level 1 and half at
Level 2. It has explored some issues of an important global question, it is aware of perspectives, and of
limitations. However, although this is more than mere description it does not develop an argument between
perspectives and there is no effective evaluation.
Mark awarded = 11 out of 30
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Component 3 Presentation
The presentation is assessed on the candidate’s ability to:
Present in an appropriate way a reasoned case, making evaluative use of a range of evidence, reflecting on
the issues and engaging sympathetically and intellectually with alternative perspectives, responding to these
or finding a synthesis between perspectives. In order to achieve this, candidates need to research the issue
using the pre-release resource booklet as stimulus, reconstructing the context of the debate and analysing,
evaluating and selecting appropriate source material. They also need to conform to research protocols such
as citing their sources, creating a bibliography and producing their own work.
In a reasoned case, the conclusion follows from the reasoning which comes before it. The conclusion
should also answer the question that the candidate has posed.

Mark scheme
AO1: 15% (6) AO2: 15% (6) AO3: 40% (16) AO4: 30% (12)
•

The assessment objectives (AOs) are to some extent inter-dependent and the presentations
should be marked holistically using the level-based mark scheme below.

•

Examiners should look at each section of the level descriptors. If all are solidly attained for a
level, the top mark for the level is to be awarded. Descriptors describe the top mark of each
level.

•

There will frequently be some aspects of the answer which fall within a level and some within the
level below. Examiners should award a lower mark in the higher band according to this balance.
All marking will be positive. Examiners will use the full range of marks and look for the ‘best fit’,
not a ‘perfect fit’.

•

There is no requirement for candidates to use technical Critical Thinking terms to access any
level and candidates will not be rewarded for their use unless they are directly linked to the
demands of the question.

•

The running time for the presentation must not exceed 15 minutes. Examiners will not credit
material after the 15 minute limit.
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Level

Marks

Indicative content
The presentation is clearly focused on an issue of global significance and is
firmly based on the source material.
The presentation is logically structured and coherently argued with clear
lines of reasoning and well-supported judgements.
The candidate reflects sympathetically on the global issues and
perspectives, based on sufficient insightful and enquiring research.

5

33–40

A range of relevant and credible sources has been synthesised, cited and
fully referenced.
The candidate shows genuine empathy with alternative perspectives and
arguments and either justifies disagreement with these perspectives or finds
a viable compromise between them.
The candidate’s conclusion, or personal perspective is based logically on
the evidence, reasoning and personal reflection presented and effectively
answers the question posed.
The presentation is focused on an issue of global significance and is based
on the source material.
The presentation is well structured and well argued with some lines of
reasoning and some well-supported judgements.
The candidate reflects on the global issues and perspectives with some
sympathy and based on some insightful or enquiring research.

4

25–32

A range of relevant or credible sources has been selected, some of which
has been synthesised, cited and accurately referenced.
The candidate shows some empathy with alternative perspectives and
arguments and adequately justifies disagreement with these perspectives,
finding an appropriate compromise between them.
The candidate’s conclusion, or personal perspective is based on the
evidence, reasoning and personal reflection presented and adequately
answers the question posed.
The presentation has some global significance and is based on the source
material.
The presentation has some structure and contains some well argued points,
some lines of reasoning and some supported judgements.
The candidate shows some reflection on the global issues and perspectives
with some sympathy and based on some enquiring research.

3

17–24

A range of sources has been selected, but they may lack some relevance
or credibility. Some references are cited and accurately referenced.
The candidate shows some empathy for alternative perspectives and
arguments and partially justifies disagreement with these perspectives,
finding a compromise between them.
The candidate’s conclusion, or personal perspective is based partly on the
evidence, reasoning and personal reflection presented which provides a
partial answer to the question posed.
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The presentation has some relevance to the source material, but of limited
global significance or focus.
The presentation has some structure and contains some argued points,
some lines of reasoning and some supported judgements.
The candidate shows some reflection on the global issues or perspectives
with some sympathy and based on some research.
2

9–16

A range of sources has been used, but they lack some relevance and
some credibility. Some sources are cited and referenced.
The candidate shows some empathy with alternative perspectives or
arguments and partially justifies disagreement with these perspectives,
without finding a compromise between them.
The candidate’s conclusion, or personal perspective is based partly on
the evidence, reasoning or personal reflection presented which provides a
partial answer to the question posed.
The presentation lacks a single focus or has limited relevance to the source
material.
The presentation lacks structure and makes arguments which are limited,
with limited lines of reasoning and judgements which lack support.
The candidate shows limited reflection on the global issues or perspectives
with little sympathy and based on limited research.

1

1–8

A limited range of sources has been used, most of which lack relevance
and/or credibility. Few sources are cited and referenced.
The candidate shows limited empathy with alternative perspectives and/
or arguments and lacks justification for any disagreement with these
perspectives.
The candidate’s conclusion or personal perspective is limited and lacks
evidence, reasoning and personal reflection. The presentation provides a
limited answer to the question posed.

0

0

No creditworthy material has been submitted.

Resource Booklet
The Resource Booklet contains stimulus material to be used by candidates preparing their presentation for
Component 3. One copy should be given to each candidate.
Presentations must be prepared in a four-week period.
The Resource Booklet given to the following candidates included documents about water. It was felt that
issues to do with water were of global significance because they might affect any of our candidates around
the world. This is an examined coursework component, so candidates have time to research and reflect on
the issues.
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Example candidate response
Open audio 1
Should the cost of water be raised to solve water shortages?
Water crisis or shortage is when the demand for water exceeds the available supply. Many people
may find this concept confusing as 2/3 of the world‛s surface is water. In fact only 0.08% of the
world‛s water is available for use by humans. As shown by this picture from Science Learning Hub only
3% of the world‛s water is not salty, and two-thirds of that is locked up in the icecaps and glaciers. Of
what is left, about 20% is in remote areas, and a lot of what remains is wasted in monsoons and floods.
The water which then remains is spread unevenly over the world, causing some countries to become
more prone to water shortages than others.
Before I start to address the question of whether raising the price of water is the best way of
preventing these water shortages, I will first clarify some of my key terms for you, before moving on
to evaluate the assumptions and arguments of each perspective. As you can see I have clarified the
word should as a moral consideration of what is best for everyone, worldwide. I have also clarified
the term water shortages again as being man made water shortages, when demand exceeds supply, as
opposed to droughts or other natural water shortages.
I shall now move on to weigh up and consider the two opposing sides of this debate before moving
on to my own conclusion from the research that I have done and the arguments I have evaluated. I
am going to start by looking at the arguments for raising the price; however before I do this I shall
outline the two key assumptions held by those who argue for this side of the debate. The first of
these is that although water is a commodity it is still a commercial product, as opposed to an open-toall resource. The second assumption is that we‛re currently running out of water because so much is
used and wasted by us.
The first article that I looked at was Document 1 from the booklet, from the Economist. The
article is titled the world‛s most valuable stuff and was published in 2010. I judged this source to
be relatively reliable for use in an argument based around money issues. The author of this article
states that although we cannot increase the amount of water on the planet, we can improve how we
use what there is. They suggest four possible solutions to the water crisis; improvement of storage
and delivery, making farming less thirsty, desalination, or the market mechanism.
The market mechanism consists of the basic idea of “unleash[ing] the market on water-users and
let the price mechanism bring supply and demand into balance.” He suggests that this will encourage
countries to make the most of the water available to them, especially in trade. So arid countries will
produce water-light goods, and those which are well watered will produce water intensive goods. He
then moves on to discuss the difficulties behind pricing water. He names these as being that it is
difficult to move, difficult to measure, difficult to price and often difficult to charge for since many
people think it should be free. He eventually comes to his final conclusion that all four solutions
should play a part in ending the water crisis; the market mechanism included.
The second source that I considered was a collection of papers put forward by cedo maksimovic,
David butler and fayyaz ali memon, in a book entitled Advances in water supply management, published
in 2003. I judged this source to be reliable because all three of them are professors or doctors in
water engineering fields and lecture at Imperial and Exeter universities on these subjects.
They say that water waste is currently a severe and widespread problem and that the low water
prices are making it hard to regulate the levels of wastage. One example of this that they give is
that some enterprises use tap water to dilute polluted water in order to satisfy sewage drainage
standards.
Studies that were carried out in the united states of America showed that when water price was low
the water demand for a power plant to produce 1 kilowatt hour was 50 gallons, but when the price
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was increased to 5 cents per 1000 gallons the water demand decreased to 2.8 gallons. They then
also bring up the issue mentioned in the previous article, that water is difficult to charge for as it
is currently expected to cost very little. They reach the conclusion that water price is an effective
tool for developing a consciousness about water use and at the same time ensuring sustainable
development of water resources.
The final source I found on this side of the debate was a book titled sustaining the earth: an
integrated approach. This was written in 2009 by George T. Miller and was edited by Scott Spoolman.
I judged this to be a very reliable source as George Miller has a pHd in environmental science
and 2 honorary doctorate degrees for his contribution to scientific education. He has written 58
environmental science textbooks, of which S.S. helped with the last few. S.S. has a masters degree in
science journalism and has written and edited many books.
They suggest that water wastage stems from government subsidies that provide irrigation water
for farmers at below market prices. Because this means water prices are low for the farmers it
is inconsequential to them whether they waste this water. This means that the farmers and other
water users, have little or no incentive to invest in water saving technologies, because the key
financial incentive has been removed. However they also consider the counter argument to this,
that subsidiaries to bring benefits to everyone as they help to keep the prices of food and other
manufactured goods low.
They then move on to consider a point made by Sandra Postel. That by heavily subsiding water,
governments are giving out the false message that it is abundant and can afford to be wasted. Which
is the exact opposite of the truth. The conclusion that they reach on this issue is that the main cause
of water waste is its low cost to users. Therefore this source also suggests that a rise in prices would
be a good solution to the crisis.
Now I shall move to the opposing side of this debate. Before considering the three sources I have
found on this side of the argument I shall look at the underlying assumptions. The argument that
we should not raise prices relies on the assumption that there are other possible solutions to the
water crisis. These could include desalination, more careful irrigation, or the plantation of less water
intensive crops.
The first article I considered on this side of the debate was from the economist and was called for
want of a drink. I evaluated this source as being as reliable as the previous economist article because
all of their articles endorse the same general view point.
I shall be focusing on the section of the article, subtitled liquid asset or human right? In this section
they present many reasons for why water should be free. The first argument they use is that water
is used not just for drinking and to to grow food but to make every kind of product, and that is why
many people believe water to be a human right, a necessity more basic than bread or even a roof over
the head.
They then move on to say that from this the widespread belief that water should be free for
all arises. They give several examples of this; the first being a quote from a byzantine emperor;
Justinian, from the sixth century. He said that “by natural law” air, running water, the sea and
seashore were “common to all”. Thereby meaning that everyone had a right to access to them. They
also use an African saying that even the jackal deserves to drink; supporting their point that it is a
worldwide belief.
Another line of argument that they use is that all humans need a basic minimum of two litres of water
in food or drink each day, and for this there is no substitute. Although this can be consumed through
food or drink a fair portion of it normally comes from water itself. Many people in poor and arid
countries set off early each morning to trudge to the nearest well and return five or six hours later
with water for the day. So these people believe that if they have to go to all this effort for their
water, they should not have to pay for it as well.
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From all of this the basic conclusion appears, that most people belief that no-one should have to
pay for water. The next source that I am going to look at builds on this argument. I found it hard to
make a judgement on this source as it comes from the European parliament council and is the Water
framework Directive. The European parliament is the directly elected parliamentary institution of
the European union.
I am going to be looking at the first point of this directive in two halves, as I believe it makes two
very distinct points which are important for consideration in this argument. The first half of this is
that “water is not a commercial product like any other but, rather, a heritage”. From this part of the
directive I picked up on two interesting things, the first being the phrase not a commercial product.
I took this to immediately mean that we should not be selling it in the same way that we sell bread or
electricity. It should be freely supplied to everyone.
The second of these was the word heritage, which after some consideration I deemed to be a
highly suitable word as this is exactly what water is. It is a heritage passed down from generation
to generation. The water that we drink is the same water that our great great great grandparents
drank. It is the same as a necklace or ring that has been passed down through a family, except that
instead of being an individual family‛s heritage, it is the heritage of all creatures that inhabit the
earth.
This then leads in to the second half of the directive which is that it must be protected, defended
and treated as such. If we assume water to0 be a heritage as was previously suggested, which
I believe we must if we are to fairly consider this source, then this point make perfect sense. A
heritage is a special thing which should be looked after and guarded carefully, not squandered and
wasted freely. This leads to the basic idea that we should not charge people for water as it is their
heritage as inhabitants of earth.
After reading this source I found myself wondering whether water could be considered to be a
human right as well as a heritage, and so my final source on this side of the debate is the universal
declaration of human rights, published by the united nations in 1948. I also used an economist source
to help with clarification, of this source. I deemed both of these to be reliable sources for reasons
previously outlined.
I will be using article 25 (1) to support my argument. This states that everyone has a right to a
standard of living adequate for the health and well-being of himself and of his family. This then goes
on to clarify further stating that this includes food, housing and medical care however at no point is
water mentioned in this article. So can water be considered entirely necessary to this standard of
life and therefore a human right, or not?
To help clarify this issue I looked back to a quote taken from a previously mentioned economist
article which states that fresh water is essential for life, with no substitute. I therefore chose to
accept water as necessary to this standard of living and therefore came to the conclusion that water
is a basic human right. This therefore means that everyone is entitled to water regardless of how
much money they have or where they live.
In weighing up the two opposing sides of this argument I shall consider the key conclusions and
reasons of each side and recap the points that were made, before reaching my own conclusion. The
first reason for raising the price is that low prices are causing water wastage to become more severe.
People have no financial incentive to be careful with water. The next was that the market mechanism
has been proved in studies to significantly lower the amount of water waste in industry and therefore
could prove to be a useful tool in reducing waste in industry and other areas.
However there were also reasons for making water free, including the fact that water is both a basic
human right and our heritage. There is also the fact that many people strongly believe that water
should be entirely free, making it very hard to price and was mentioned by sources on both sides of
the debate. This leads to a final debate between human rights and a continued severe water shortage.
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It is very hard to make a fair decision between doing what is best for the world long term, and human
rights. I think that after having read and considered these articles, I would have to say that yes the
price should be raised but that it should be as small a change as possible.
The Universal Declaration of Human Rights is an important consideration; however it is difficult to
keep to this both long term and short term. To adhere to this long term, would mean ensuring that
the supply of fresh water will not run out, therefore raising prices to prevent waste. However, this
then leads to people not being able to afford water now, which is a breach of human rights. Therefore
I think the best possible solution is to raise the prices in small amounts, because no rise in price will
inevitably lead to more worldwide problems. However after further thought and research I believe
that there are two possible ways of raising the prices without causing any human rights breaches.
The first of these is to price water relative to the level of development in the country/area. This
would mean that those in third world countries, and poorer areas of countries would not have to pay
for water and therefore would still have access to it, whilst those in developed countries would have
to pay, discouraging them from wasting water.
The second is mentioned in a paper from the book Advances in water supply management, which I
used earlier. He suggests a system of lifeline rates, which was established in South Africa when
they raised water prices. The basic principle of this is that the government give each household a
set amount of free or low priced water to cover all basic needs. After this people pay for any excess
water they use, thereby charging people who use and waste excess water, but not those who are
conscientious with their water use.
I think that either of these solutions could work well to allow those with little money access to free
water, whilst still insuring that the price of water is raised primarily for those in areas who waste it,
therefore effectively targeting the actual problem.
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Examiner comment
This presentation was produced using Prezi (www.prezi.com), an online, free to use presentational system
which allows the user to place elements of the presentation on a large canvas, across which the viewpoint
can pan and zoom. Here, the candidate has combined this with screen recording software to create a
self-running video which includes their oral commentary. A transcript of that commentary has also been
submitted.
The question is clearly focused on an issue of global significance, and the candidate begins with a detailed
and sustained analysis of the argument presented for the market mechanism by Document 1 in the
Resource Booklet, making the presentation firmly based upon them.
Structural organisation is another strong aspect of this presentation. After a brief but effective
contextualisation of the issue, the candidate remains focused on the question and uses this to effectively
outline then implement a logical structure, moving from clarification to evaluation of each side of the debate
before moving to a supported conclusion. Here, the presentational medium assists its coherent organisation
into clear lines of reasoning, graphically representing the line of arguments making up each perspective as a
sequence of four circles on each side of the scales, which are then systematically traversed.
There is reflective focus on the issue of water supply and why it is important – dealt with effectively in the
introduction – and also on the assumptions, conclusions and evidence base of each perspective, which
are patiently dealt with. Research is also thoroughly enquiring and entirely sufficient for the task which has
been selected. The candidate ranges not only from some more fundamental facts about water supply and
demand, and the solutions outlined in Document 1, but on to some key academic studies in the specialist
areas of water supply management and sustainability on the one hand, and official international frameworks
(the EU directive and UN declaration of human rights) on the other. The strength of this research is that it is
sufficient to the task under any circumstances, not merely those of this examination.
The range of sources is therefore highly relevant to the question. All are also credible and their evidence
reliable, although the candidate perhaps spends rather too much time establishing the academic credibility
of the sources in terms of their qualifications and positions where a focus on their disciplinary context might
have been more appropriate. Synthesis is strong: sources are organised coherently, albeit sequentially, under
common perspectives and the candidate combines the specifics of sources from opposing perspectives
particularly effectively in the final stage of the conclusion. It must be noted, however, that although sources
are cited in the course of the presentation and thus identifiable, they are not entirely adequately referenced.
There is no source list in the Prezi or at the end of the transcript, and sometimes it is hard to pick up on all
the sources which have been used.
A real strength of this presentation is the ample space which has been given to each perspective, and
the thoroughgoing empathy for the basis of opposing views, as well as the detail of their arguments. This
comes into its own as the candidate moves into her concluding phase as she seeks out a full and convincing
compromise in making her final judgement. This is not the only option – reasoned opposition is also equally
legitimate – but it is appropriate for the argument she has conducted.
Finally, entirely adequate space is devoted to the conclusion, which occurs in two stages: the main evidence
on each side is summarised, and then the candidate uses this to reach a fully supported judgement which
explicitly bases itself on specific pieces of evidence from opposing sources, showing how they can be
synthesised and reorganised. The conclusion is not only well-focused in itself (the visual representation
aiding the candidate here), but it is also very well-focused on the precise terms of the question which was
posed in the beginning.
Overall, then, we have Level 5 achievement across all criteria, which is just weakened in one area by the
sometimes restricted treatment of credibility and lack of clear referencing.
Mark awarded = 37 out of 40
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Example candidate response
Open audio 2
Open PowerPoint 2
Is Water a Human Right?
In this presentation I will be looking at the question of whether water is a human right and what is
just and fair in regards to the amount of water people are entitled to if the assumption is that water
is a human right. I will be looking at the case of the conflict of the Nile between Egypt and Uganda,
which involves a dispute about the traditional, historical claim that the Egyptians have over the Nile
versus the supposed denial of Ugandan human rights in denying Uganda access to the Nile as a water
supply.
First, I shall discuss the philosophical approach to justice and fairness referring to an interview by
Prospect Magazine with noted political philosopher and Harvard professor of philosophy, Michael
Sandel, which takes into account the utilitarian, Kantian and Aritotelian approaches to justice and
fairness. Sandel states that: Broadly speaking I think there are three answers to the question
‘What is justice?‛ There‛s the utilitarian answer which says justice means maximising happiness.
Answer number two, given by Immanuel Kant, says that justice is a matter of respecting human
dignity certain categorical duties and rights. And the third answer is the answer that Aristotle gave:
justice means giving people what they deserve, where what they deserve depends on their virtue and
depends on sorting out hard questions about the good life. The hard question arises when it comes
to identifying what universal rights we have and what it means to respect them. Kant thought the
reason duties and rights are categorical and universal is that we can arrive at them by abstracting
from all of our particular interests, values, ends and purposes in life. That is, if we subtract all the
differences between our interests, values and so on, what we‛re left with are those interests, values
etc that we all share. That‛s what makes them universal: we arrive at them regardless of who in
particular we are.”
The Kantian approach to justice and fairness would argue that the Ugandans being denied water is
mistreatment and a denial of human dignity. The Aristotelian perspective would argue that the most
water should go to those who are most deserving of it, and the Egyptian government are arguing
that they are entitled to it as they have a historical connection and traditional claim to the Nile as
a source of water. However, the Aristotelian approach could also be applied in the sense that since
some Ugandans would have little else in regards to such a rich water source as the Nile, they deserve
a share otherwise some people may go without. It appears as though Egypt is assuming a utilitarian
stance in the conflict in protecting its own economic and political interests and largely overlooking the
humanitarian issues involved in the conflict.
Perspective A in the debate is that and that water and access to sanitation are fundamental human
rights that everybody should have access to regardless of who they are and where they live. This
could be interpreted as a Kantian or Aristotelian approach. Source 1 supports this: Document 4 of
the resource booklet, a report produced by the charity Water Aid for a UN Workshop in Georgia,
2004, adapted from “The Human Rights Based Approach to Development”. The report states that
there is an emerging international consensus on the issues of water management. ”. As shown in the
Perspective A, Source 1 box on the poster, it declares that: Water is key to development, water is
a key social and economic source for any nation, the right to water must be protected for equity as
well as sustainable development and water is key to improved health, improved nutrition and quality of
life. As this is a report by a charity aiming to promote the concept of water as a human right, there
is clearly a vested interest present in the argument. The argument could be interpreted as either
utilitarian or Kantian, as Water Aid is clearly interested in, as Sandel put it, “maximising happiness”,
and the UN appear to be advocates for the respect of human dignity. Source 2, shown on the poster
in the second red box, is taken from a website which is run by the charity Water Aid. It directly cites
the view that water and sanitation are essential for dignity, which is clearly a Kantian perspective on
the matter. Another section of the source states that denial of access to water is often a deliberate
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choice of governments, or local authorities, to exclude communities seen as undesirable, therefore
recognising water as a human right would prohibit such discrimination and offer focus to these
marginalised groups. In 2010, the UN officially declared water to be a human right, a decision which
can be supported by Article 3 of the official UN Declaration of human rights, shown in the poster
as Perspective A, Source 3, which states that: “Everyone has the right to life, liberty and security
of person”. As all three sources have argued that water is essential to life, following this line of
reasoning it could be argued that it is fair to say that water is a human right.
Perspective B is the argument that the concept of water as a human right is irrelevant because
allowing everyone access to it is economically and politically unrealistic. The source for this
perspective is Document 6 from the Resource booklet, which is adapted from “Nile Water Politics:
Uganda in Dilemma”, an article on the website of a Mauritius-based online distributor of African
news, published on 19th May 2009, written Gerald Tenywa. It focuses on the Egyptian/Ugandan Nile
conflict, in which the Egyptian government prohibits the construction of dams on the Nile without
the Egyptian government‛s permission and also dictates how much of the water Uganda is entitled to.
In this sense, the Egyptian government appears to be ignoring the assumption of many (including the
Ugandan government) that access to water and sanitation and therefore irrigation, is a fundamental
human right. The source includes the viewpoint of Amon Muzoora, a former MP of Rwampara in
Uganda, who asks “Can you imagine that Uganda and other countries which harbour the source
of all this water cannot command responsibility and authority over the Nile?” and concedes “We
need to come together to do something about this unfairness.” Muzoora is assuming an Aristotelian
perspective on the issue, arguing that because Uganda and the Nile are geographically connected,
they ought to have some claim to it, which is supported by Sandel‛s claim that Aristotle considered
justice to be about who is most deserving. Muzoora‛s use of the word “unfairness” implies that
Egypt‛s actions in the conflict are inherently wrong, an idea which can be refuted by the assumption
that Egypt are acting with a utilitarian perspective, working to maximise the welfare of their own
people as well as their international relations. Although the source primarily focuses on the supposed
human rights abuse by Egypt of Uganda, perspective B is arguably the stance taken by the Egyptian
government in refusing Uganda any access to the Nile as a source of water. It is arguable that this
is a utilitarian stance, as Egypt is focusing on the economic and political welfare of the state in
denying Uganda access. The source describes the 1959 agreement between Egypt and Sudan, which
left Egypt with 70% of the Nile‛s water and Sudan with 30%, leaving nothing for Uganda. Another
agreement, set up in 1929 and re-affirmed in 1959, states that “no person or persons, companies or
governments shall build dams without the permission of the Egyptians”. This supports the idea that
the Egyptian government is working with a utilitarian perspective on the matter, as it is acting in the
best interest of its own people and its political relationship with Sudan rather than addressing the
apparent Ugandan human rights abuse. The Egyptian government appears to be aware that allowing
Uganda access to the Nile would harm international relations between Egypt and Sudan. Although
a new agreement on the Nile, in which Uganda will receive a share of the water is being discussed,
Muzoora maintains that the situation in Uganda is not about to change, stating “Anyone in Egypt who
would sign the new agreement on the Nile would lose his political base”, which supports the claim
that the treatment of water as a human right is politically unrealistic. However, as a result of Egypt
denying Uganda the Nile as a water source, it is arguable that the Ugandan people are suffering, with
their dignity and health being undermined and dismissed.
In conclusion, although the Egyptian government are acting with the political and economic interest
of their own people, with a utilitarian approach, it could be argued what Egypt is doing in terms of the
prevention of Ugandan access to the Nile as a water supply is unjust and therefore a denial of the
human rights of the Ugandan people who rely on the Nile as a source of water. It is fair to say that
water should be treated as a human right, as it is essential to life, health and human dignity, which,
in accordance to the Aristotelian and Kantian perspectives, should be prioritised above wealth and
political security.
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Examiner comment
The candidate here has chosen to produce a poster presentation: the visual component is a single
PowerPoint slide which prints out at A3 size, although it also displays effectively on a computer monitor as
an electronic submission. It is supported by a single audio recording of just under 11 minutes, in which the
candidate talks through the argument outlined in the poster. A transcript of this talk was also provided.
The question formulated by the candidate certainly has global relevance and is susceptible to global
treatment. It also uses Documents 4 and 6 from the resource material in an integrated way, so can be said
to be based on this. However, the treatment of this topic over the course of the presentation is not global, as
the candidate limits herself to the adjoining countries of the Nile basin discussed in Document 6.
Overall, the structure of the candidate’s argument is effective, establishing the alternative ethical approaches
from Michael Sandel, showing how they can relate to the example she has selected, then developing
this in terms of each alternative perspective – A then B – before coming to a final conclusion. The visual
organisation of the poster helps her here in keeping her lines of argument clear and differentiated. Some
of her judgements are well-supported: the development of Perspective B (against water as a human right)
is effectively grounded in the detail of Document 6, to which other sources are linked. Perspective A is
developed in less detail, as is the conclusion: there is more scope here for supporting the claims which are
made with appropriate evidence for the human rights case.
Each perspective, however, is engaged with sympathetically to an extent, as the candidate identifies the
ethical basis of its approach and some relevant evidence and arguments which support its approach. In
doing so, there has been some insightful research, particularly in the selection and application of ethical
approaches. It is not as enquiring as it might have been though – a wider range of examples could have
been located to develop this global question.
Despite this, the sources which have been selected do form a range and are clearly cited (although a little
more could have been done to reference them more precisely). They are all relevant to the question and
constitute credible support for the perspective to which they have been attached. A particular strength
of this presentation is its synthesis of different sources. Sandel’s establishment of the philosophical
alternatives is referred back to throughout the presentation to locate each argument in its ethical context
(for example, ‘The argument could be interpreted as either utilitarian or Kantian, as Water Aid is clearly
interested in, as Sandel put it, “maximising happiness”’) and agreement between sources is regularly used
as the basis for overall judgements (‘as all three sources have argued that water is essential to life, following
this line of reasoning it could be argued that it is fair to say that water is a human right’). This is in fact the
strongest aspect of the presentation.
In showing the basis of each the alternative perspectives, the candidate shows empathy with them. The
candidate’s ultimate disagreement with Egypt’s political and economic approach is adequate in that it is
explicitly based on the valorisation of a Kantian and Aristotelian ethics.
The candidate’s conclusion is the weakest part of the presentation. It does make a judgement and that
judgement is supported by argument, evidence and some reflection, but this is quite brief and undeveloped.
In this 11 minute presentation, there are four minutes of potential argumentative space which have not been
used, and some of this could have been devoted to a fuller summary of the strengths of each perspective
which could then have served as the base for a fully reasoned final judgement. As it is, the conclusion is
a relevant but partial answer to the full weight of the question, and does not fully articulate a connection
between the merits of the regional example of the Nile, and the universality of its support for water as a
human right.
This presentation has considerable strengths, especially in its synthesis of evidence. It also sets up
consistent lines of argument and develops perspectives effectively, despite the relative weakness of its
conclusion which reduces its overall achievement within Level 4 of the mark scheme.
Mark awarded = 31 out of 40

Cambridge Pre-U Global Perspectives & Independent Research 9766

59

Component 3

Example candidate response
Open PowerPoint 3
Transcript: To what extent could global access to clean water contribute to the elimination of
poverty?
Slide 1
The current global water crisis is severely hindering mankind‛s development by dividing the world into
groups of the naturally fortunate and the dramatically deprived. In the current world of advanced
technology and massive inequality in standards of living, those of us in privileged surroundings with
the knowledge and means to assist with the millions living in poverty have a moral duty to do our best.
The eradication of poverty seems an impossible task to tackle, but also an essential part of mankind‛s
progression. The scarcity and distribution of clean water is a vital issue of global importance. So what
is their correlation? How could global access to clean water help the eradication of poverty?
Slide 2
In order to tackle this question, we must first examine the key terms:
•

Global access: Local supplies of clean water to every region in the world which is populated by
people. Obviously great measures would have to be taken to ensure global access, and I will assess
the possible methods and practicalities of this a little later.

•

Clean Water: Drinking water of sufficiently high quality that it can be consumed or used without
risk of immediate or long term harm. This includes any water used for sanitation and plumbing
systems.

•

Eliminate: permanently remove. I realise the eradication of poverty seems a daunting task due to
its scale, so I will proceed with a hypothetical view to the possibilities of clean water worldwide.

•

Poverty: severe deprivation of basic human needs. Water is evidently one of the most fundamental
elements for sustaining life, therefore qualifying it as a basic human need that certainly has a
huge effect upon the rate of poverty. In this presentation I will mainly focus upon poverty as the
suffering of the most extremely deprived countries, for whom access to clean water is a great
struggle or impossible.

Slide 3
Document 4 - A report produced by Water Aid
The main argument of the document I chose to focus upon in the Pre-Release materials suggests that
the water crisis in impoverished nations is currently hindering their development a great deal. The
article states:
•

“Water is a key social and economic resource for any nation”

•

“Water is key to improved health, improved nutrition and quality of life”

The inference here is that health, nutrition and a good quality of life are important factors in
overcoming poverty. The article concludes that “Water and sanitation make a vital contribution to
poverty elimination”
Water Aid come from the perspective of a recognised organisation working for the improvement
of the global water crisis. Therefore one could suggest that the emphatic language stressing the
availability of water as “key” is contrived for rhetorical means. I shall therefore investigate the social
and medical impact of water upon the world a little later, to test the article‛s conclusion.
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Slide 4
Preliminary opinion and perspective
Coming from a financially stable family living in a well-developed county, I think of extremely deprived
countries such as Zimbabwe, Sierra Leone and Malawi when the subject of poverty arises. Before
carrying out research I thought that global access to clean water would mainly help to support life,
and do little else to help eradicate the massively damaging effects of poverty in the modern world. I
think that the reason my judgement was quite negative was due to the apparent impracticality of the
goal. The sheer scale and impact of the world‛s poverty seems unending due to the vast population
growth, water-intensive agriculture and current economic growth. My perspective was a practical
one, as I‛ve grown up in a society which heavily focuses on aiding disadvantaged countries through
charity, and the association is therefore commonly made between the money raised and what it
actually goes towards. I initially believed the main factors in overcoming poverty are education and
the maintenance of human rights, as the support of the individual is what inspires people to develop
and achieve which, in turn, makes them and their country more prosperous and leads them out of the
depths of poverty. This focus upon the “individual” stems from my up-bringing in a capitalist society.
Slide 5
This is a Medical Perspective on the benefits of clean water for impoverished regions.
Humans are dependent on water for health reasons.
•

“Water-borne diseases are caused by drinking water contaminated with faeces”

•

“Water-washed diseases such as trachoma are caused by poor hygiene and skin or eye contact
with contaminated water”

•

Water-borne diseases effect many people in the same region

•

These diseases prevent whole countries from developing

•

Widespread water-related diseases are vital contributors to poverty

This perspective suggests that the most vital commodities for humans are those which sustain
life and it is regardless of the long-term effects. Obviously human life is necessary for mankind‛s
development and it contributes to the workforce bringing about change. The massive reduction
in water-borne diseases that fresh water would allow, would mean that charities can focus their
resources upon other issues that might further development.
Slide 6
The medical source for the previous slide was:
•

The World Water Council, an international organisation established in 1996 on the initiative of
renowned water specialists, in response to an increasing concern about world water issues from
the global community. They strive for “integrated management at all levels, from the individual
to the international, to preserve the Earth while supporting the endeavours of humankind
effectively, efficiently, equitably”.

•

Their sources of information can be regarded as accurate due to the huge amount of research
practiced over a number of years in a massive range of countries deprived of clean water.

•

Due to their interactive work with other countries being such a priority, Water Vision also have a
humanitarian perspective.

•

This new approach opposes my initially practical and faceless perspective by affirming the idea
that aid sent from a distance can only do so much, without any real care of the people who have
been affected.
The sentence seems to imply wrong that there is a huge amount of research on clean water.
It is possible to do a lot of research on water sources and still not know about cleanliness.
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Should read " "purchasing power parity" dollars." "US dollars" is liable to give the impression these are real dollars
worth far more.

Slide 7
The World of Seven Billion

Are the figures really on income, or like the World Bank
poverty claims, mostly on spending and imputed values for
self-produced food?

This map compares the range of income levels on a geographic scale, the light brown representing
income lower than or equal to $995 US dollars a year, the brick red areas earn a maximum of $3945,
the purple up to $12 195 and the blue being anything over that.
This image indicates an estimate as to the current economic situation on a global level and when
compared with the following map, indicates the vast correlation between poverty and clean water
scarcity.
It is highly unlikely that Nature have a reasonably accurate map of clean water in 2000, given
Slide 8

that the WHO and UNICEF used the proxy of "improved sources" (type of source not a measure of cleanliness) for the MDG target in 2015. Official estimates are of the order of 600 million without "improved sources",but 2 billion without safe water.

This map indicates the percentage of the population with access to clean drinking water in 2000, the
red indicating areas lower than 25%, the pink 26-51, the light purple 51-75, the darker purple 7690 and the blue over 90%. These maps give an objective, factual representation of the impact that
water has upon the global level of poverty. This statistical approach alters my view more to favouring
the potential of water in the eradication of poverty, as the data has not been influenced by anything
other than fact, and offers a strong correlation over a broad scale.
Slide 9

I do not know how Nature and Peter Gleick "collated" the "data" (estimates). However, it is well known that the WHO and UNICEF
have misrepresented the "improved sources" as "clean". Even the BBC and the Guardian have sometimes got this right, notably in
some output in March 2012 after the UN agencies announced the safe water target was met.

According to Fight Poverty Online, the most pertinent causes of poverty are the following: These
subheadings seem viable as leading factors of poverty as they are quite general and could mostly be
applied to any place in the world where the people are deprived of basic commodities for human life.
•

With regards to overpopulation, a fresh supply of water for every person in the world would
majorly reduce the occurrence of water-based and sanitary diseases, causing the global
population to live healthier and longer lives. Furthermore, the water supplied for agriculture would
encourage successful harvests and increase the production of food, therefore supporting human
life further. These are in no way disadvantages, but the lengthening of the average life does
nothing to ease the issue of overpopulation.

•

The Global Distribution of Resources is clearly the most pertinent cause for the subject of this
hypothetical exploration. A local source of clean water to every human would reduce the severity
of the lack of other resources such as fertile land and livestock.

•

Inadequate Education and Employment – a sufficient supply of clean water local to each school
and local building would leave less people ill from unclean water, decrease dehydration and
consequently improve productivity. Education for schools into the maintenance of fresh-water
systems would be vital in sustaining any progress made by their installation.

•

Economic and Demographic Trends – the larger supply of drinking water would support for those
living in poorer countries to boost their agricultural production and make some profit.

•

Environmental Degradation: A readily available source of clean water for the natural surroundings
would transform the currently desperate means of agriculture.

There are cheap and effective methods of supplying water such as drip irrigation, desalination, the
process of removing salt from water, and water purification that, after initial investment, would
vastly benefit the whole surrounding community and livestock and enable communities to liberate
themselves from continual medical aid for water-related diseases.

62

Cambridge Pre-U Global Perspectives & Independent Research 9766

Component 3

Slide 10
A Governmental perspective
“Improving sanitation is often low on the list of priorities. There are so many other pressing needs
for the attention of governments: food supply, education, medical treatment and dealing with war and
conflict.”
This information emphasises the importance of global access to clean water and identifies the
correlation between poverty and poor sanitation.
Slide 11

The conclusion does not follow from the premise.
Please see above.

The World Health Organisation and UNICEF are reliable sources of accurate information as they
have thousands of health experts, and therefore can be trusted for a balanced scope and objective
viewpoint. They both hold global discussions to find definite and fair solutions and are regarded as
international leaders, and so maintain no vested interest in the presentation of doctored evidence.
Slide 12
A Social Perspective

Ditto. Civil servants do have a vested interest in pleasing politicians who fund their work, even if indirectly by pleasing their boss. The writer is saying something similar to "Scientists in top universities
are highly competent and trying to advance science, so they are immune to the risk of publication bias
due to big pharma grants." We hope so, but evidence is needed, not abstract argument.

“Every day millions of women and young girls collect water for their families—a ritual that reinforces
gender inequalities in employment and education.”
It has been proved for many decades now that prejudice and oppression must be overcome in order
to develop as a species. The current constraints of water shortages force women to uphold their
traditional roles as the water transport systems. In doing so they jeopardise their chances of
education or meaningful employment, which further hinders the development of whole cultures.
HDRO‛s social perspective makes me regard water much more highly as a factor in overcoming
poverty as its presence in every country would greatly alter many social structures and encourage
equality.
Slide 13
In order for this presentation to be more comprehensive, research into the future of the water crisis
and the environmental impact upon current strategies needs to be carried out to an extent where we
can predict the practicality of such a feat. Furthermore extensive investigation into other cultural
aspects which hinder gender inequality would be useful in furthering the education and advantages of
the people currently living in poverty.
Slide 14
To draw to a conclusion, I believe that my perspective has been greatly influenced by the social
perspective contributed by The Human Development Report Office, as I now strongly feel that
elimination of water as a governing strain in the lives of thousands of women and children will enable
incredible potential for the development of impoverished countries.
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Examiner comment
This presentation uses PowerPoint to present a number of slides, each of which supported by an embedded
audio commentary to produce a self-playing slideshow. This presentational method is frequently selected by
candidates for this component and has the potential to produce effective results.
Given that it places ‘global access to clean water’ at its heart, the presentation is certainly focused on an
issue of global significance and is based on Document 4 of the source material, albeit to the extent that it
uses the document to identify the importance of clean water in fighting poverty, rather than making any
more sustained engagement with its argument.
There are also certainly some elements of effective structure: the presentation begins by clarifying terms
and establishing an initial response to the question, and there is a conclusion at the end. Some individual
points, such as the candidate’s explanation of their initial position on slide 4, are well-argued, but overall lines
of argument are not always effectively sustained, such as the movement from the ‘medical perspective’ on
clean water in slides 5 and 6 to the population distribution patterns in slides 7 and 8 to the causes of poverty
in slide 9.
What is the reasoning for the description of UN agencies as credible sources?

Reflection in the presentation is best demonstrated in the candidate’s statement of their own position and
their re-evaluation of it at the end of the presentation (from slide 12), and there is some sympathy shown
for the situation of those affected by water poverty in the examples highlighted. The candidate has also
engaged in some enquiring research, seeking out sources representing a range of perspectives.
A range of credible sources has been selected to support each of the perspectives, from water charities
to UN agencies. However, not all are equally relevant: for example, the UN Human Development Report’s
reference to women collecting water does have a bearing on arguments over gender equality, but is less
convincing as evidence on the question which has been asked: whether access to clean water will help in
eliminating poverty.
There is some empathy shown for the range of positions outlined in the presentation and an attempt to
weigh them up comparatively, although this tends to occur as juxtaposition, without a clear debate or set of
contrasts emerging. An explanation for this emerges in the conclusion on slide 14, which reflects very briefly
on the candidate’s affirmation that increasing access to water in developing countries will benefit women.
As such, it is based partly on personal reflection, but is only a very partial answer to the question posed. The
candidate might have remedied this by reflecting on the question: there is not a very clear counter-argument
to the proposition that global access to clean water will eliminate poverty, and given this the presentation
has become an explanation of the different reasons why giving access to clean water is important: medical,
economic, cultural. This is confirmed by the question the candidate poses for themselves as early as slide 1:
‘How could global access to clean water help the eradication of poverty?’
As the environmental (slide 9), governmental (slide 10) and gender (slide 12) ‘perspectives’ are brought in,
the presentation is beginning to drift from its original question, which also contributes to the partial nature
of the conclusion. The candidate may have benefited from focusing the question on a debate between
clear, mutually opposing perspectives which would give rise to a precise and relevant final judgement. For
example, ‘What is the most effective means of providing global access to clean water?’, or ‘Is global access
to clean water an economically efficient solution to world poverty?’
This presentation does have a global focus and engages with the source material; it is also strengthened by
its selection of a range of sources and developed reflection on a personal perspective. However, it organises
other perspectives in relation to the question less effectively and this shows itself in the limited nature of
the conclusion. This reduces its achievement within Level 3 of the mark scheme.
Mark awarded = 21 out of 40
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Example candidate response
Open PowerPoint 4
Can mankind solve the problem of water scarcity on its own?
Slides 2 & 3:
Water is the most valuable resource on the planet and is one of Mother Nature‛s greatest gifts. It
covers over 70% of the planet and no living thing can survive without it. It provides a drink for all
organisms and it is home to a number of species of animals. When there was no road or air transport,
water allowed man kind to travel to different countries, allowing the exchange of goods and for
friendships to be made. Some say that learning how to keep, and transport water over land was the
key to our survival when other similar species just kept dying off. Therefore, it is right to say that
the world would not be able to function without water.
(Pause)
Slide 5:
One could argue that mankind is never not at war. We are always fighting over something. Whether
that be a valuable resource such as oil and coal, or more materialistic things such as diamonds. What
we don‛t seem to realise is that water is the most valuable resource on the planet.
(Pause)
Worldwide demand for water is rising at a rapid pace and, in the next 20 years, demand for water
is expected to be 40% higher than current levels, with the growth in demand surpassing 50% in the
world‛s most rapidly developing economies, according to the 2030 Water Resources Group.

Slide 6
The major problem is the world‛s increasing population. It is now around 7 billion people. Not
forgetting the number of animals living on the planet as well, this is a ginormous amount of living
things to cater for. Due to the population increasing, homes, factories and offices are using more
and more water each day. Industry accounts for 22% of freshwater use, the largest share of which
is consumed by the energy sector. Water is used in great quantities for cooling in thermal and
nuclear power generation, as well as in the extraction of coal and oil. Protests against new fossil
fuel technologies such as gas fractioning and oil sands are inspired in part by fears of wastage and
pollution of water.
(Pause)
Although the relative needs of agriculture vary widely – from just 3% in the UK to 83% in India
– this sector currently accounts for the largest global share of freshwater at about 70%. The
dynamic expansion of food production in Asia over the last 40 years – often described as the “green
revolution” - has been achieved through modern farming methods which require high input of water.
Slide 7
One of the main worries of course is a water shortage leading to a war. As water is the most valuable
resource on the planet, the growing scarcity of it could lead to conflicts between countries.
(Pause)
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Slides 8 & 9
As demand for water hits the limits of finite supply, potential conflicts are brewing between nations
that share trans-boundary freshwater reserves. More than 50 countries on five continents might
soon be caught up in water disputes unless they move quickly to establish agreements on how to share
reservoirs, rivers, and underground water aquifers.
Slide 10
So, the question is, what are we going to do about it?
Slide 11
That‛s if there is something we can do…
Slides 12 & 13
It is clear that the supply of water cannot be increased. Things don‛t work that way. However, there
are many ways mankind can face the problem. However, I believe that we all must work together if we
are going to really tackle the issue.
Slides 14, 15, 16 and 17
One way to tackle the problem and help minimise water waste is to improve the storage and delivery
of water. This can be done through a variety of methods such as underground reservoirs, replacing
leaking pipes, lining earth-bottomed canals and irrigating plants at their roots with just the right
amount of water.
Slide 18
A second route focuses on farming. For example, growing newly bred, perhaps genetically modified
crops that are drought resistant or higher yielding.
Slide 19
Thirdly, there is the idea to take the salt out of the sea water and thus increase supply of the ‘fresh‛
stuff. However, this is not a very good idea as taking away the salt from the water would kill many sea
creatures.
Slide 20
Finally, there is the ides to unleash the market on water-users and let the price mechanism bring
supply and demand into balance. And once water is properly priced, trade will encourage well-watered
countries to make water-intensive goods, and arid ones to make those that are water-light.
Of course, it is difficult to come up with one solution which will solve the water crisis. It is an on-going
issue and will not just disappear. We have to act now if we are going to preserve water for future
generations. Our actions now affect what will happen in the future but new technologies enable us to
consider new solutions about how we will solve the problem of water scarcity.
In my opinion, mankind can solve the problem of water scarcity on its own. It is just going to take a
long time to do so. Mankind will have to work together and attempt to put aside conflicts.
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Examiner comment
This presentation has also been submitted in the form of PowerPoint slides with an accompanying script for
the delivery of the presentation. Another document has also been supplied which contains a bibliography. In
this case, there is no audio recording – either embedded in the slides or sent as a separate file. In itself, this
does not affect the assessment of the presentation at all – we are judging it against the mark scheme which
is focused on the degree to which it is a supported argument engaging sympathetically with other sourced
perspectives. The technical medium of presentation is not assessed at all. However, the production of an
audio commentary is often helpful to candidates in enabling them to use the structure of their visual aids
to build an organised and focused argument. Another point to note is that the script supplied in this case
amounts to 894 words: given a normal speaking pace, the candidate is some way off fully exploiting the
scope for sustained argument allowed for by the 15 minute limit of this component.
Given that the question refers to mankind and the ‘problem of water scarcity’ there is undoubtedly a
global focus. Document 1 of the resource material is listed in the bibliography and there is some sustained
reference to it in the presentation, despite the lack of clear citation. Taking these two factors together, we
can say that it is focused on an issue of global significance and is based on the resource material supplied.
There is some structure to the presentation: it begins by establishing the context of the issue and ends with
a conclusion; there are also some argued points about specific problems of water shortage and possible
solutions in between. However, these points tend not to be supported by sourced evidence so have a
tendency to appear as assertion or speculation. For example: ‘One could argue that mankind is never not at
war. We are always fighting over something’. This means that the presentation cannot be described as being
well-argued.
Reflection does occur: the candidate makes some reflective statements about each problem of water
scarcity. For example, in slide 7 they consider the consequences of the world’s growing population. Some
research has also taken place, evidenced by the statistics which support some of the candidate’s claims, but
given that it does not tend to be explicitly sourced in each case, or developed in terms of those sources, this
research cannot be described as insightful or enquiring.
A range of sources has been used – evidenced by the supplied bibliography and the presence of some of
this material in the body of the presentation. However, the lack of specific reference means that each source
has not been explicitly selected to fulfil a purpose. It is also hard to say anything about their relevance or
credibility as the candidate does not explicitly justify their points as being sourced.
There is limited empathy with alternative perspectives. Although the question does open up a potential
debate – between what mankind can do on its own and what it cannot – what these alternatives would
actually consist of is not defined and is not developed over the course of the presentation. Instead, the
candidate is concerned to outline some of the problems of water scarcity and then some of the possible
solutions. Although the presentation does attempt to weigh these solutions up at the end, that attempted
compromise is not organised around perspectives that clearly relate to the question.
The presentation does contain a conclusion: ‘In my opinion, mankind can solve the problem of water scarcity
on its own.’ Positively, this is preceded by some reflection on the possible merits of different solutions, but
not by any clear reasoning or evidence. It should also be noted that the conclusion is to the question posed,
but the reflection is not relevant to this – it focuses on different human solutions to water scarcity, not
whether human solutions are possible at all.
In principle, the question posed by this candidate is focused and allows for a debate leading to a judgement.
It also allows for alternative perspectives: human factors could be counterposed by those which are
concerned with the natural environment. Although these could have been developed more clearly over the
presentation, the main area for improvement lies in the way sources have been used. This presentation
is clearly research-based, and sources are listed in the bibliography. However, they are hardly ever cited.
If evidence had been attributed to specific sources, then the candidate would have demonstrated they
were selecting, rather than simply using, sources. It might also have prompted a more explicit organisation
of material into categories which were relevant to the question, which in turn might have encouraged
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a conclusion which was more relevantly supported and an argument which was more firmly based on
evidence. As it is, there are some strengths to the presentation: the question is appropriate and focused,
and makes use of the resource material. However, lines of argument and use of sources are both
inconsistent, and the engagement with opposing perspectives and final judgement are limited. This partially
reduces achievement within Level 2.
Mark awarded = 13 out of 40
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Component 4 Independent Research Report
Marking criteria
Independent Research Reports should be marked using the criteria on the following pages.
Applying the Level Descriptions
In general terms, progression through level descriptions is underpinned by:
• increasing breadth and depth of understanding
• increasing coherence of argument and synthesis
• increasing independence and originality.
Candidates can perform at different levels across the assessment criteria. Within each assessment criterion,
shortcomings in some aspects of the assessment requirements may be balanced by better performance in
others. Teachers should select appropriate levels not on the basis of a ‘tick list’ but on the overall response
as it relates to the requirements stated within each performance description level. Teachers should adopt a
holistic, best-fit approach and apply their professional judgement.
Marking must be positive. Marks are not to be deducted for inaccuracies. Part marks are not to be used.
Marking must be done in red. Teachers must annotate the work to show that every page has been read.
They must also show clearly in the margin where each level per assessment objective has been met (e.g.
AO1 L2/5). If a piece of work reaches a level then the candidate must be rewarded with a mark in that level.
It is not necessary to work up through the levels.
Only where the candidate’s work does not meet any of the required criteria should no points be awarded.
Initial guidance and tutorial support should be available to all candidates when they are planning and
producing their Independent Research Report. In this context, the following guidelines should be applied
when the Report is marked:
– ‘Some support and guidance’: the candidate has to be guided and advised throughout to ensure
that progress is made. The candidate relies heavily on the support of the teacher, who has to assist
in many aspects of the work. This degree of support restricts the candidate’s work to Level 1,
irrespective of the quality of the outcomes.
– ‘Limited assistance’: the teacher supports the candidate initially in the choice of topic for
investigation. The candidate frequently checks matters of detail or may need significant prompting
to make progress. The teacher needs to assist in some aspects of the work. This degree of support
restricts the candidate’s work to Level 1 or 2, irrespective of the quality of the outcomes.
– ‘Independently’: the teacher supports the candidate initially in defining and refining the scope
and title of the Independent Research Project. Thereafter the teacher reacts to questions from the
candidate and suggests a range of ideas that the candidate acts upon. The teacher monitors progress
throughout. This degree of support gives access to all three levels.
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Marking criteria: Independent Research Report
Assessment
Objective

AO2
Analysis

Clarification

Level 1
The research question is
identified with significant
support from tutor.
Some application of basic
research techniques which
are appropriate to the
subject.

The research question is
identified and developed
with some support from
the tutor.

The research question is
identified, developed and
refined in a constructive
dialogue with the tutor.

Design, plan,
manage and
conduct own
research project
using techniques
and methods
appropriate to the
subject discipline

Knowledge of
research methods and
conventions.
Applies subject-specific
knowledge to refine
issue for investigation,
identify question and
conduct research.
Own independent
research using
techniques and methods
appropriate to the
subject discipline i.e.
literature search, relevant
statistical/ data handling
and modelling techniques

Some research as
planned is carried out with
significant support from
tutor.

Planned research is carried
out with some support.
Research techniques
applied are appropriate
to the subject and the
question.

Detailed research is carried
out, with creative use of
appropriate techniques and
methods which are relevant
to the subject discipline
and serve to illuminate the
question.

1–3 marks

4–6 marks

7–9 marks

Source materials selected
may be narrow in scope
and of limited relevance to
the question.
Some evidence of
application of critical
thinking techniques to
analyse source material.
Limited reference to
theories and concepts.
Data analysis is superficial
and may contain
inaccuracies.

Source materials are
generally relevant.
Source materials are
analysed using critical
thinking techniques, but
with some omissions,
irrelevancies or
inaccuracies.
Some reference is made to
theories and concepts, but
these are not necessarily
relevant or analysis is
sketchy.
Data analysis is generally
accurate and fit for purpose.

Materials selected are wideranging and relevant to the
question.
Analysis of source materials
uses robust critical thinking
techniques, and is thorough
and coherent with links to
appropriate theories and
concepts.
Data analysis is technically
accurate and uses wellchosen techniques with flair.

1–6 marks

7–12 marks

13–18 marks

Select, assess
and synthesise
information,
concepts,
arguments and
evidence from a
range of source
material

Clarification of
expressions and ideas
e.g. defining key terms.
Analysis of structure
of argument in source
material e.g. identifying
reasons, conclusions,
assumptions, evidence
and examples.
Analysis of arguments
and evidence to draw
reasoned conclusions

Level 2

Level 3
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AO1
Knowledge and
understanding
of the research
process

Task
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Marking criteria continued

AO3
Evaluation

Evaluate alternative
perspectives and
interpretations and
make independent
reasoned
judgements,
demonstrating the
capacity to reflect
on own learning
and achievement

Evaluation of different
types of claims e.g.
whether a source is
reliable, whether the
claim is credible and
is supported by the
evidence.

Limited use of critical
thinking techniques to
assess claims in source
material.

Evaluation of arguments
and evidence to draw
valid conclusions.

Conclusions are drawn, but
may be superficial or not
supported by arguments or
evidence.

Evaluation of alternative
perspectives and
interpretations and
making own valid,
reasoned judgements.

Reflection on own
research techniques and
project management.

Limited discussion of
alternative interpretations
Judgements may be
superficial and not
supported by evidence.

Reflection on own research
and conclusions is limited or
superficial.
1–6 marks

Some relevant use of critical
thinking techniques to
assess strength of claims in
source material, credibility
of sources and strength/
weakness of evidence.

Conclusions relate to
arguments and evidence.

Some relevant alternative
perspectives and
interpretations are
considered.
Judgements relate to
sources and evidence but
may overlook key aspects.
Reasoned reflection on own
research and conclusions.

7–12 marks

Accurate and
comprehensive use of
critical thinking techniques
to assess strength of
claims in source material,
credibility of sources and
strength/weakness of
evidence.
Conclusions are incisive,
and supported by reasons
and evidence in a structured
argument.
Synthesises arguments,
evidence and alternative
interpretations to construct
own cogent, coherent
argument.

Reflection on own research
is rational and supported by
the content of the essay.
13–18 marks

Marking criteria continued

AO4
Communication

Clarification needed when
negotiating with tutor.
Communication of own
argument is impeded by
errors and inaccuracies in
spelling, punctuation and
grammar.
Subject terminology and
conventions used, but not
always accurately.

1–3

Demonstrating additional skills, knowledge or
understanding that shows particular intellectual
engagement with the subject of the report.

AO5
Intellectual
Challenge

Evidence of one or more of the following:
• New ways of synthesising information –
creating new links
• Subject-matter which is non-standard for
level 3 qualifications
• Looking at epistemological debates and
the wider implications of the chosen
methodology
• Innovative use of research techniques.

Report shows evidence
of one or more of the
following:
• limited synthesis, or
synthesis is predictable
and lacks real insight.
• Deals with subject matter
that extends slightly
beyond standard level
3 qualifications in the
subject area.
• Shows a limited
consideration of
epistemological and
methodological issues.
• Research techniques are
applied to new examples
but in a predictable way.
1–2

Communicates effectively
when negotiating with tutor.
Communicates own
argument with some errors
in spelling, punctuation and
grammar, but these do not
impede understanding or
are not intrusive.
Subject terminology and
conventions mainly used
accurately.

Communicates in a highly
effective manner when
negotiating with tutor.
Communicates own cogent,
coherent argument, with
a high level of accuracy in
spelling, punctuation and
grammar.
Subject terminology and
conventions used accurately
and appropriately.

4–6

7–9

Report shows evidence
of one or more of the
following:
• Some synthesis of
information showing
some insight.
• Deals with subject
matter that extends
beyond standard level
3 qualifications in the
subject area.
• Shows some
consideration of
epistemological and
methodological issues.
• Research techniques are
applied showing some
innovative ideas.
3–4

Report shows evidence
of one or more of the
following:
• Innovative and insightful
synthesis of information.
• Deals with subject matter
that extends significantly
beyond standard level
3* qualifications in the
subject area.
• Detailed consideration
of epistemological and
methodological issues.
• Research techniques are
applied in an innovative
way.

5–6
Maximum [60] marks
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Communicate
clearly in
negotiating and
conducting the
research project,
and in presenting
own research,
interpretations and
judgements, using
appropriate format
and conventions

Negotiation with tutor:
proposing and refining
topic/issue, finalising
research proposal,
determining research
methods.
Explanation and
presentation of research
methods, findings and
conclusions.
Academic report/essay
conventions; quality of
written communication;
use of appropriate
method (e.g. graphs,
charts, photographs) to
present findings clearly.

Component 4

Example candidate response – Distinction
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Moderator comment
The question offers the chance to pursue a debate. Different views exist about this and there is a chance to
engage with the concept of what is ‘great’ literature. It opens up some possibilities of discussing the poet
as part of his time. The Cambridge consultant approved the question as it was supported by references to
different sources and seemed to be likely to go beyond a description or explanation of the works, always a
danger with this sort of question. It offered opportunities to work at a level beyond Level 3.
The introduction might have made more precise reference to evidence, but sets out the debate clearly and
puts the poet into context. This is a clear sign of what is actually going to be discussed and helpful to the
reader.
The essay goes on to attempt definitions of key terms but gets quickly to the consideration of evidence –
in this case a critical view. The whole idea of the IRR is that it does follow on from the Critical Path of the
Global Perspectives course and develop the analysis of perspectives and views. This IRR uses the language
of reasoning in the context of literary criticism, considers assumptions and applies critical thinking within
a sound literary context. The essay goes on to consider other views with a developed critical sense,
evaluating and analysing sources. Though there are some less searching judgements (‘Both Bohn and Roger
Little are academics and therefore credible and the evidence they produce is reliable’), the essay generally
relies on sustained judgements and analysis. The marking by the teacher identifies ‘evaluation’, ‘discussion’,
‘synthesis, not merely ‘explanation’ or ‘use of evidence’.
The essay’s conclusion remains close to the sources and offers some synthesis and a personal views that
has emerged from critical consideration of different views. The answer went on to reflect on the problems
of the research and recognised that a definitive answer was difficult to arrive at given the nature of the
enquiry and the evidence consulted. This might have been developed more, but overall this was a good
Distinction level response which gained 49 marks out of 60. The centre assessed A01 at 8, A02 at 15,
A03 at 13, A04 at 7 and A05 at 6. The standardisation procedure in the centre confirmed this. The Centre
commented that there was sustained critical judgement with sources used in an academically precise
way; that there was some unevenness in the writing but that the structure was sustained and the level of
understanding was impressive and consistently beyond Level 3 standard. This view was accepted by the
Cambridge moderator.
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Moderator comment
Will the Current Recession Benefit the UK Economy? The question made some assumptions about the
current state of the UK economy and invited a Yes/No response. There was the possibility of a discussion but
the question might have been better in the form “Assess the view....” or “To what extent...” Nevertheless,
along with the obvious view that recessions or downturns are bad for the economy in the short term, the
candidate did show in his opening that he was aware of evidence for a conflicting view. However, as an
introduction to what is essentially an investigation, this had limitations. Conflicting views were shown, but it
would have helped the reader if the ‘advantages and disadvantages’ had been established before launching
into an exposition of evidence which needed to be referenced academically. It did encourage the reader to
think that the discussion would be evidence based, but the initial critical evaluation was not developed.
Different views were established and there was some critical sense. The material was relevant and was
not merely used to illustrate points without discrimination. The analysis used critical language appropriately
and in context, but the quality of source evaluation was variable e.g. The Chief Executive of the National
Pawnbrokers’ Association concluded ’the credit crunch is a positive thing for Pawnbrokers.’ The evidence
supporting this claim is that, ‘there are now 540 pawnbrokers in the UK’. Whether this evidence is valid is
another issue altogether. I myself have seen two second hand stores open up on my local high street . . .
I believe that this piece of evidence however is reliable since it has come from the Chief Executive of the
NPA.
The essay contained passages that were quite descriptive and explanatory rather than developing arguments
based on source material. A significant omission was referencing of evidence. This essay pursued a
relevant discussion, showed some critical sense, applied some evaluative techniques and applied economic
knowledge to the question. There was a conclusion which discriminated between elements of the economy,
but there was little attempt to reflect on the views arrived at, the problems of research, nay conceptual
difficulties or how research could be deepened. The answer was awarded 30 marks by the Centre on the
basis of 6 marks for A01 given the level of independence shown in researching, 8 marks for A02, 7 marks for
A03, 6 for A04 given the level of communication skill shown and 3 marks for A05 – the intellectual level was
mostly relatively undemanding, though arguments were made and sources used. The candidate worked with
a degree of independence, had gathered and used sources with some critical sense, had used some of the
reasoning and thinking skills from GP, had argued relevantly and come to a conclusion.
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Moderator comment
This could have yielded a sustained analysis of different evidence and the candidate’s plan showed a range
of sources for and against. There were intentions to consider economic, cultural and social aspects, so
the essay could have ranged quite widely. The candidate recognised that there was a debate possible and
seemed to be aware of the need to consider conflicting perspectives and the evidence which underpinned
them. The introduction made for less reference to the overall debate than either of the previous IRRs just
considered – there was a brief reference to different beliefs but the intention seemed to be to convey
information, and without adequate referencing. An article about why immigration was causing unrest was
described, but it was not clear where balancing information came from and it was not clear what the view
of the source was or whether the candidate was evaluating or merely describing views and counter views.
The essay depended quite a bit on the candidate running through articles and statistics with limited critical
sense. Different perspectives were identified, but when there was evaluation it tended to be relatively
undeveloped. The conclusion offered a view, but this did not emerge from much evaluation of the evidence.
The conclusion was limited and there was little or no attempt to reflect on the process of research by
identifying problems of methodology or limitations and strengths of approaches and evidence. This was
a fairly superficial, if relevant response, which used evidence in argument with a limited critical sense.
The teacher in the centre identified the limited extent of evaluation of the issue and of evidence. Credit
was given for some independent research using Spanish and English sources (A01–6 marks). The limited
analysis and evaluation resulted in marks of 6 for each of A02 and 3. It was felt that the essay had been
communicated reasonably well and that communication with the tutor had been adequate so 4 marks were
given for A04, but only 1 mark was given for A05, resulting in a total of 23 marks. This was accepted at
moderation.
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